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. PREFACC 

. ■* ' ■ ^ ^ / ■ ■ / ' 

Thi ffiood that reip&nslbie for California's Proposition 13 If 
iijffacfng throughoui the iJ.Si No one knows Its eventual Impoct on 
adulation. Howeverj to'the 0><tant that It wil! mean less monoyi It 
strengthen^ an fcx luting trend caused by othar factors* ^ For those concerned 
wl th woftien -ft tdueatlpnsi equity* these budgetary constraints come at a 
difficult time, Bafora there ejn ba non^se^iit education, there has %q 
be I n-serv4ce training. Imp! emintatlon of TitU IX and the Vdcatlono l ■ 
EciUc4it!©n,Act of 1976» purehase of new tc>ctbookS( aff trmatlvoVactlon pro- 
grafnl, etc* Each of th^sa requ Iras money* However, evan whemwe are ^ 
ablts to prov^Ide non-sex Is fc educat Ion ^ cHlldran w(ll still be Influonced 
by s^i^ sbefeq typing In the scelety around them. 

What can dp? When wa dc? not have adequate rroney for new prpgrams 
^nd y^/hen we have' 1 Injl ted prerogatives to effect qhange, we have to conslil^r 
alternatives. One aPt^rn^clve is presented In thfs awareness kit. First, i 
It 'provides Information on t^e pDrtrayals of wofnon and men In two meyiap 
Instruct I ona I /naterltfll and telev Is ion-/ Second^ ft discusses how to 
evalyate and chDOse'pho b^sj fnedM fnateriajs from- those that exist. 
Third, ft recommends BCt\cn^ that will help to eliminate sex stereotyping) 
In Ins tructtonal materials and te lev I s I on. And fourth, it' suggests an ^ 
approach to teaching chl Idr^n' hawi to be a^are of ^ex stere^typihg In the 
media so they can better dountfir It themselves. The goal of the awaroness 
Nit IS to make both adults and children actfves^ rather than passive, 
consum^r^ of jtha media's nieiiagei. < 

^Tha awareness kit emphaslies the effects of sex' stereotyp ing on 
girls^ and women, reflecting our belief that ^eKl sm disadvantages fenaies 
fT)ore than males, kowever, we acknowledge the need for a thorough discussion 
of the effects of sex stereotyping on boys and men and encourage others to 
develop these materials, Moredver» sex Is only one basli for stereotyptng^ 
f^ee, physical or marital handicap, age, and national origin. are a few of 
the Gathers* A ilngle awarenes^s kit cannot discuss all forms of stereotyping, 
However, when possIbles\w suggest ways of developing an awareness of other 
ftereotypes ^n madia messages, ' 

The Idea f or^ a fnedia; aw^areness kit grew out of conversations with) 
several teachers who *are d^ncerned about the effects of sex .stereotyp ing 
on children. In particular, I wish to thank Jo Ann Dan bow and Mary Bacon, 
Ms. Denbow was Coordinator df a Tftie IV^C prajeot '^Realizing OpportLjni t leg 
for Growing Equal Iy«' and lis i\ow Vice-princi pal of INordstrom School fn 
Morgan HIM, CaUfornla/ She^partlcl pated In these early discussions and 
revlev/ed the first draft. Or , Bacon is Director of Student Services at the 
Ravanswood City School DtstrictMn East Pal o Al'to, California. She also 
revfewad a draft of the avyareness kit. Their comments have been Incorporated 
In th Is*- versl on * Finally, thanks to Dr, Marguerite Follett of the Women's 
Program Staff for her help and guidance on this publication. 

The cartoons were drawn fey Dr, Suzanne Pingree, Lacturer, Wdmen's 
Studies Program, University of Wlsconslri, Madison, Wisconsin. 



Hatllda Butler ^ 
WEECN Director 



INiTRODUCTION 



As parenti and educators, we ore | 
eager to led our chtldfcn and students 
become ac 1 1 J rnei^s . We stress the 
Importtjnee of attending ichool , payln<) 
-attentlorij doing ass I gnmehts , and othrfr 
academic «ictlvlt! el. Book laornfng of ton 
cdncs firsti but we also amphasUe socl^al 
adjustnient and personni growth. No 
niattar where We, place our prforltleSp 
we^ hope for pDSitlva outcofnes. We want 
our child ran iind studencs to reach 
adu I thociil wl th the skllli and knDwledge| 
necc&sary to create satisfying lives, 

Most of 0 child*! school hours are 
ip^nt with learning materlaU of v^riou^ 
kinds, By th& time a child completes i, 
high school , ^he or he has spent approx^^ 
imately t^^OOD hours wit>i teHtbooks and • 
othar ins trudt^lonal materials. The 
mater I at s are des Ignad . to teach reading, \ 
math, hi siory, and other sohoo) subJeGts/\ 
But when we aK^mlne these materials j we 
find there are additional messages. One 
pervasive niessage concerns the roleSi 
occupat'ions, and activities of girls and ' 
boys, women and men. 

When thinking ^bout children's educa- 
tion, we often forget that they ailso 
learn from televlsJon. By the time a 
child coftipl etes^ h igh school * she or he 



has spent about 15,000 hours watching 
television. Most of - the programs viewed 

des i gncd for enterttiinmcnt , u few 
for Information* But, as In the ease: of 
instructional materials, there Is a per^ 
vflsive message about the roles, occupa"' 
tlons, and activities of females and 
ma 1 e s . 

These two media, Instructional 
matarlals and television, are major 
influences on the development of chlld^ 
ren» I f wa 1 1 s ten to ch! Idren tal k, 
we find that their conversations often 
deal with television programs. The 
words, mannerlsmSj and actions of favor^ 
i te characters are repeated* Films* 
phonbgraph records ^ rad id, magaz Ines , 
newspapers, and books other than text- 
books later Join televlsiofi and Instruct 
tional materials as Important media in 
child ren ' s 1 I ves . 

Because thi Iclren spend so much of 
their time in the presence of medlat 
We need to find ways of helping them 
become critical consumers of medi.a, 
in, this awareness kit, we are following 
an approach to ''critical consumption 
training" that is being used successfully 
by goyernment agencies, citizens' groups, 
and others. For example, citizens' 
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groups have praparcd kits to train con- 
sumers In'the critical reading of product 
labels (see pubf lc.it Ibns such as Con " 
sumar's Guide t6 Food Labels and Reod 
the Labal / Sot a Barter Table ). In tha /' • 
fchools, coursas teach students how to 
analyi^ bias In news storlos. The 
Consumeri' Unjon has prodgced and dts^ : 
trlbuted a ftlm for children. The Six / , 
Bl nion S$i$ Sel I , on the glmfnlcks of t4c_^^^^^^ 
advertising. The federal goyernment 's 
ConsLimer In format Ion Service pr(*p^r^% 
pamphl^s and other mater lals deal ing 
with many purchasing decisions and ' 
househQld managements 

" .. * ' 

This awareness kit: 

• Describes the kind and extent of sc^" 
Urn In Instructional materials and 

te lev? sign prognflms; s 

• Provldes^gldei ihes for analyzing 
sexism in instructional materials and 
teicvision programs; ' rx/ 

• Develops worksheets that help students 
beconie critical consumers of the / 
med 1 a * ^ 
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INSTRUCTIONAL MATERIALS 



A^O WE THOUGHT THEY WERE dUST LEARNING' 
TO READ * . . , = 



Twelve-year-old Allison objected 
t© boys being a I lowed to Join the 
G^lrl Seouts. She sold, *'Boys 
don't want to moko dolls**' 



Severt^yea r^ol d Edward, whose 
parents are employed and share 
equally i^n' housework, was asked 
what mpthers do, He rep 1 fed i \ 
'They cook and Iron and sew," 
When asked what fathers do, he 
repl led *'They work at the 
offiee.*' 



Preschooler Judy anrf other gJrls 
In the elass willingly danced to 
the soldier music and to the wed-^ 
ding music, Sam and other boys 
In the class danced to the ipl« 
dier music but refused to dance 
to the wedding mbk.sfc. Sam said^ 
"Weddings are for girls." 



F I f teen^year^ol d Ken opened Ti me 
magazine to the feature article 
on women in sports* After no- 
t icing the picture of women 
playing rugby ^ hp confmentedj 
*'W9rteh can play some sports ^ but 
nfcTugby. That Is the roughest 
sport of al 1 
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Even young children have developed a 
sense of what is appropriate for girls 
and bays tq^^ay and do. Their awn role 
behavfors anci the behaviors they expect 
of othirs are s t rong ly i nf 1 uenced by 
instruct ional materials and by televl^ 
sion. Other influeneas include family, 
peers, and religious groups* While 
other influeneas are more 6r IfSS unique 
for each child > the media convey messagei 
that are 'Shared by most chl ldreni^ In 
this and the next section* will look 
at the stereotyped por^-rayals of women 



^ and men as wo 11 as gfrls and boys that 
are found In instruetlonar mater lal s and 
tel^vlston. 

The messages found In children's books, 
elementary and sdcondary teKtbooks, 
and career educat Ion materials are so 
* con* i stent that 1 1' ! s' not surpr is !ng to 
fln^ children learning from tbem what Jq 
syy yd^J^g ^ ^5 ho^ to 'rj#d . A 

rocja^t Tey law by HatMda Butler and 
Wi]llam Paisley of the many studies of 
children's literature dlseussei the 
evidence In terms of.,. 



• TEXT: about 75 percent of the char- 

acters are boys and nien f whi la 

only 25 percent are glrls^ 
and women * 

• PICTURES^ about 75 percent of char^ 
> actars depicted are boys and * 

men; 25 percent are girls and 

women. ' ' , 

*• TITLES: more than 75 percent of char" 
actars mentioned In the titles 
/are boys and men; fawar than 
25 percent are girls and. woman* 

• OCGUPATiONSi men are depicted In four 

times as many occupations as 
women. 

• THEHESi boys and man express **male 

. themes'* such as achievement 
and Inganu 1 ty , while girls 
and women e5<press *'fenia1e 
V themes" such as dependence and 

-^-nOrtu ranee, 
\ ■ r . \ 

OCCUPATIONS ! . ; 

The research group. Women on Words and 
Imageii has conducted two: stud las that 
pVovide additional avidence of the dif--^ 
ferent occupations that are shown as 
appropriate. for females and rnales. In 
their first study, Dick and Jane_a^ 
Vict Ims , they analyzed 3^ elementary 
readers published by 15 companies. 
Their i^abu la 1 1 on of occupations shows r 
that adult females had 26 different 
occupations (including witch, el-eaning 
woman, and I Ibrarian) whi le adul t males i 
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h^di 1 d I f ferent occup£it:jQii& (flrtcluding 
Mrp^inter, sheriff and i^str^nau^)' . 

•M^r# recently J the same rj^^^iirch group 
. mw^rked ZB elementary sclnw I c^i^eer 
pwar^ness materials and 5& ^oconrtary 
^nd fi»ost*s^conciary career aKplof'fttion 
ftiv^ilt^r^rals. The results IndSeat^ a subtle 
form of stereotyping In whi<^h mmn make 
tfOiki^rt oppeor'ances In many occupfijt Sans . 
Iff) ^his study. Women on Wor^s afiifil ImagGs 



Within each of these catagories, women 
were shown primarily In *'fcminme'V 
bccupat ions; and men ware shown , pf i mar i 1 y 
in **mascu I i He*' occupations. For example, 
^ womeh and 3^ men were shown as managers 
while 27 women and 1 man were shown as 
secretaries (both ] isted as BUSINESS 
occupations)* Seven women and 2^ men 
were portrayed as doctors, while 19 women 
and no men were portraydd as nurses (both 
llstad as MEDICAL occupations.) 
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Pqr SaCIAL SERVICE qecup^tfon,^ - 

!?S portrayals of women ^nd ift of men; 

• ■ ) 

# for MATHEMATICAL AND SC I ENTI F I C occu^ / 
. putions ^ 18 portrayals 'OiF w^fnan 

#nd ^3 of men ; . . ^ 

# For MANUAL oecupatlonR ^ 70 ^^rtraryals 
of women and 216 of rneri^ 

«l Por GOVERNMENT ocdupatioins - 12 por- 
t; rivals of women and 55 mm\ 

^ Tor GOHMUNICATION occup^^tlons - 39 
portrayals of wor,)en and 120 of men; 

'K^ipQr MEDICAL occupations ^ 72 ^orcrav ^ 
^/U of women and '80 of men; 

<h ^or BUSirJESS occuDationS - 8g'^o'rtray- 
'Oils of women and 1^5 of m^n . 



THEMES , . . ^ , ^ * 

Themes, lylj^e -^cupati^s , are stereo^, 
typic^Vly. assigned to qM sox or the 
other. The^ gieneral issue concerning 
themes In textbtooks has been that boys^ 
express "ma scul ine" themes and girls'^ 
eKpress "feminine" themes/ Boys are-^i' 
uiually shown as active and In control 
of their environment, while girls are 
usually shown as passive and control led 
by_thalr environment, , * 
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earl ies t -study of themes asspciated 

each sex In children's textbooks 
conducted by Irvine Child, Elmer 
cr i and Estene Levine in 19^6, 
he 91^ stories analyzed, males v.'cre 
arily IdentiMed wfth ach i evemert t , 
vttyi and ^oqn i zance r females were 
Iriarily Identified with nurturanee. 
I at ion, elation, order, a^'O i dain.cie * 

\ 
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of emblirra5,^m^n^t find blnme^ eind rejec- 
tion. 

The Wtwien on Wgrds and Images' study of 
3^ eicmaritary *fefidors from the late 
1960's and «»ir'liy i970»5 updated the 19^46 
study. As shwn in Figure 1, females. 
Who M&era 28 p^i'c.ent of the characters, 
were underroif^^ri^^ented in the themes of 
>?MW,3rd ft (^^leworness (20?) , bravery 

(20?), probim solving (22|) , and adven- 
ture (2^1), Th^y were repreiented In 
three them^^ treatlve helpfulness, 
apprent i ccshilp ft and altruism --^ about 
n% often a$ wtpMid be e?<peGted (251 p 261 p 
and 291), Th¥?V ware overrep resented In 
the themai of Uncompetence (S'^S), routine 
h^lpfulnass jS^i) I rehearsil for dofnes- 
tlci ty (77?;)\ l^asslvlty (86*) , and 
y let imi^at So^i/hMml Mat Ion (911) * 



BUT TIMES mo MATERIALS ARE CWIGll*.., 

The poles of Women *ind men are chanqingi 
and the more recent editions of instruc'- 
tlonal materials make jeferences to 
those changes* It Is tempting to believe 
that publishers will eliminate sex bias 
In their materlais and that we won't have 
to be concerned about the pprtrayali of 
women and men* However # a recent study 
by Tara Brown makes It clear that wo must 
be alert even when using updated mate- 
rlaU, / 

Brown analyzed ^132 first-, second-, and 
third-grade stories from 106 readers 
In 10 textbook ler^s adopted by the 
State of California In 1977. These 
tCKtbooks were thought to satisfy the 
1973 West Supplement to the California' 
Education Code that prohibits sexist 
portrayals of women in sta te-purchased 
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mfl.topUl s. ' Drown compared her findings 
- with thoie from a 1972 study of 270 
stories also for first through third 
graders In California (Sarrlo, Jacklln, 
and T-lttljc) . The &^me research methods 
wero usecl In both studfesj so we can 
look at changa ovar a five year pertod 
when publishers lind educators waro be- 
cQmlng aware of probloms of sex bias 
In Instructional materials. 

Figure 2 shows considerable eonslstency . 
between the storFe& being read In 1972 
and th^ stories being read In 1977. Of 
the four 1 peat Ions where adults were 
shown V Homes OLitdoarsi School ^ and 
, Business males were almost twice 
as likely as females to be shown In 
business |ettrngs while females were 
almost f#|ir times, as II ke ly as ma les 
to be shown In schools. Specif leal ly, 
of those adults teaching, 82 were fe^ 
males and 18 were males* Change In the 
portrayal of women Is best character lied 
as somfe rnovement from Home and Outdoor 
locatle^ns to Business locations; how-, 
ever j women were still primarily shown 
in the Home, Change In the portrayal' of 
men can be characterized as movement 
from the OutdoQrs Into the Home and 
BuslnesS'- Although the stcreotypps 



were not as rigid In 1977 as In 1972, 
they stil I persisted^ 

The appear'anca of a few WDmcn In non« 
traditional roles should not lead us 
to put aside cKamI nation of the Instruc- 
tional materials. There arc still sorne 
of the obvious problems such as under-* 
representation of females among the 
textbook characters (39% in both 1972 
and 1977)* TcKts may be more current, 
but they ^re not necessarily nonsexlsti 

HOW TO TELi: IF INSTWeTIONAU MATER lAUS 
mE NONSEXIST 

Publlihers have been reasonably respon^ 
sive to pressure to change. One of the 
first to Issue guidelines to authors was 
Scott, Foresman and Company. In 1972, 
they produced Gu Mel me-s for, Improv I ng 
the J m_a g e Q f Wome n I n Tc y t boo k s * Shohtry 
^fte7wards, other publishers such, as 
Ginn and Company (1973), McGraw-Hill 

(1974) , Holt, Rlnehart and Winston 
(1975.) i and Macml 1 Ian Pub] Ishi ng Company 

(1975) developed and circulated guide- 
lines for authors and editors. In their 
original formatt the guidelines provide 
adv I ce .concern I ng Illustration, language, 



FIGURE 2 

Percentage of Adult Hales and Females 
in FQur Locations In 1972 and 1977 



ifthd content. Although hot meant ds a 
tool for analyzing existing textbooks, 
ft Is possible to rditite their themes 
for this purpose. There have also been 
g^^verfll checklists^ and guldelfnes deslgri- 
#d for currlcu lum committees, teachers, 

parents, For Instance, ^he PennsyU 
V^anla State Department of Edijcatlon has 
# check) 1st' for use In analyse I ng for, 
^ex^role steredtyp Ing , the Michigan ' ' 
WTnarljcan Soct ety for Curriculum Develop- 
tti^nt hai published a checklist for 
'^'itermlnfng bias In the treatment of 
, t^Unorlty groups and womenp and The * 
tspuncil on Interf^aclal Books for Ch| Id- 

has a pamphlet entiled ''Ten Quick 
WSiys to Analyze Children's Books for 
^^clsm and Sexism, ^ 

P'jgure 3 is a brref checklist that 
^^fldresses many of the concerns for 
t/mblased portrayals of femfles and males* 
Jh^ list was developed by the Cofmiittee 
0rt Sexism and Reading of the Internation- 
al Reading Association. EKamples of 
^thar guldallnes can be found Ih Appen= 
^Fk A/ , 



WILL ALL THESE EFFORTS MAKp A DIFFERlNCi? 

takes an extra effort analyze bias 
In M lustrations, language, and content. 
NcaUse we are surrounded by a sDclety 
that re Inforces dl f ferent iPKpectbtions; 
fpr each sex, It takes a wKiiU to train 
* durselves to notice the d if ferer\ces. 

Does seKlst language matter? Does ? t 
re'afcly niake a differenoe t^ the students 
reading the texts? -^^Slowly^ the evidence 
6n this point Is accumulating. We have, 
V for Instance, Benjamin Spook's statement 
. [n hjs^ 1976 revisldn of Bj^y and Child 
Ca^i --- — ■ 

T;He main reason for (thU revlsron) 
Is to eliminate the sexist biases of ' 
the sort that help to create and ^ 
perpetuate « I |cr iminat ion against 
girls and women* iarlUr editions 
referred to the child of Indeterminate 
sex. as he* Though this \r\ one sense 
U.only a ll terary trad i t ton , it, like 
many other trad It ions , implfes that 



Scott, Foresman, and Company gives the follWJflg examples 
of sexist language: 



Examples of Sexist Language 

- The ancient Egyptians allowed 
women considerable control 
oy^r property. 

the farmer and his wife; a 
homaowner and his family 

^* Marine Curie did what few 
people men or woman 
cou Id do. 



pQIslbla Alternatlvas 

" Women In ancient Egypt 
had considerable control 
over property, 

^ a farm coup*! e; homeowners 
and their ehi Idren 

^'Harle Curfe did what fm 
people could dol 



Maemlllan Publishing Company provides these examples : 



^Wofnen were given the vote 
after the Firs^t World War, 

^ The prairie ^farmer was 
concerned about the price 
of hi s .wheac^\ 

- The^American colonists 
brought their wives and 
children to the New World. 



" Wojnnan won the vote aft^n 
th^, First World War, ^ 

Prairie farmers were CQh^ 
' cernad about the price of 
wheat, 

^- American colonist families 
'came to the New^'WorldJ 
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■ ^ ' F1GU[€3 .,. 

Drrectlons: Place, a check In the appropp Tate space^ Most ;i tems 
should b| eval uared separately for each sex. 



Alniost Octa- 
Always llpnally Rarefy 



Are girls and toyi^ mrt and v^cmen ^ ^ 
cons istentl V r«pr^sffnte<d \j\ equal balance? 

Dp boys and gtj\%'pmn\^\p^%m equal ly In 

both phys icaF and In te] lec iua 1 act i ^/l c ies? ^ 

Do girls and boys ^eG^iv*s pc- Famaj^s 

It iva raeognl t 'ion t^e?-^ eadaavo^rs? Hal^^ 

Do boys arid girls , fathers and^Tiothars , 
partlcip,^ta In a H|d^ v^rrety of do- 
mestic clfbraij no^ only thepnes tra- Females^ 
dotional for their s^x? \ Hales 



Do both girls and bovi Mave a variety 

of ehoicas and are tNy incou raged to 

aspire to various go^ls^ Iricluding 

nprv c Tad i t iona I •ones 1^ th^y shov^ . Females 

Such fnc) i nation! Males 

Are both boys and girls sh^wn de^ 

veloping indepandent Hv^fes, Ir^de^ 

pendant ly meeting chsM^ng^s and Females 

f j nd I ng, thel r own jo 1 utr on&? Male 

Ara w^0^9 and nnen sh^wn in a v^ar i ety 
"of ocj.cuplf Ions , including n one rad i 1 1 onal 
^nas? WHan wom^n portrayed as full^ 
Jima homemakars j a re the V d «P i cted a s Females^ 
CQmpett^>t; and decF Males 




Do eharactars dapreqate the^iise Ives be- 
cause of their sex? (EKampte: "i 'm 
cnly a girl.") Do others use clerkl^ 
grating language I en this regard? Female& 
(^'That's Just I ll^e a ^voman, Males^ 

9i 'Do the M lust-rations Stereotypy t N 

charactars, either In accordance to the 
dictates of the tep<t '^oi^tra^ Females 

diction to it? ' ^ Maie&^ 

10^ Is incluslonary language usfid? (For 
examples ■*pol ice of f j cer* ' j nstead of 
"policeman," "staffed by ' i nstead . of 
''manned by/' ''all studonci v^i 1 li submrt 
>.che assignment" Instead ''each Btu- 
den twill subml t h Ts ^ss i gnrTien C and 
so on . ) 
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the mascut tne se^ has sofne kind of 

In discussing the elothes and pjay* 
thingg parents buy their children and ' 

' the chores thay assign than I took It 
f^r granted that there shculd be a 
deliberate distinction between boys 
ind dlrls. But thii earl y-ehlldhood 
dif feraritiatloo beglni in a. small way 
the discrlfnlnatGry sax stereotyping 
^that epds up In womtn so dften getting 

. the humdrum, subordlnatp, poorly paid | 
jobs In most Industries and profes- 
sfons, and being treated as the 
lacond-cl^ss saM. 

In testing^ the ais.yniptron that language 
asage fs ftlated to se^-role stereo- 
typrng* Wendy Harcyna donductad a sen- 
tence'CompUt Idh eHperffnent with psych- 
ology ^tudehts. One third df the 
Sentences werie somewhat ma le- re la ted 
(e.g.* *'When an engineer Is unsure 
of a calculation,,.."); one third 
were soniewhac fenia )a- rel at^d (e.g.. 
**After a nurse has conpleted train- 
• ng, and ona third we r^. neutral 

(e.g., *'When a tieenager finishes high 
,schD9l J _ .*'^), Hartyna fourtd that^ ^ 
rnascullne pronouns were most likely to 
be usad in the mal e-rel ated sentences 
and femthihe pronouns wer,e fnost likely 
to be used In tha femal e-^rel ated sen- 
tences, In other wrds strong stereo- 
typing of DCGUpaticns influences our 
thfrnking about sKe seW of the person that 
coul4 b© in that 'job. 




^ 



It seems that use of th^ generic nasn 
cullne pronoun "he" ^^okm% in ilstanars 
or readers^ an image of rnen, rather 
cKan.people, It is diffrcult te discover 
iMgery without g lying away the basis of 
one's interest and biasirig what 1^ said, 
but Joseph Schneid^er an^ Sally Hacker 
deyised an experiment to assess iniagery 
wichout bias. They Instructed students 
!n sociology classes Cd c^olUet iHus- 
trs'tlons for a hypothetical soeislpgy 
te?<t, of v^hlch the students only received 
%\\0 table of contents. There^were In 
faet two tables of Gontents, differing 
only in the rnasculine versus neutral 
-reference of two chapters '(Urban Han 
versus Urban Ufi* iconOfnlc Man versus 
IcOTOmic LI fe). ThaTr rrridfngs' stew that 
the generic niasculine excludes worsen In 
the 1 1 stenerU or reader' s thouth^v- 

Since nost leaders are ppptrayed as men 
and since most people are referred to as 
the generic ,'*he It is not Surprising 
that Marlaine LQckheed has recently 
found that woman are not perceiyed as 
legitlfnate leaders. V/hen asked if men 
and wonien are equally powerful, 60 per- 
cent of the girls and 30 pe^^cent of tha 
boys In several elamentary schcols 
reported positively. When asked if they 
might become the class president, 60 
percent of the boys and 38 percent of 
the girl s replied, '*vesj' 

Two more studies help to point to tha 
conclusion that portrayals in reading 
rnatarials make a differeni^e in the 
learning and performing of stereotypic 
6r nonstereotypi c behaviors. Leslie 
/icArthur and Sus,an lisen read a story 
to three groups of nursery Schoo 1- chi Id- 
ren- In one group, thay haard about a 
girl who ach leved wh I le the boy stood 
around and watched or needed help (re^ 
verse stereotype). In a second group, 
they heard about a boy whp achieved 
vvhile the girl stood around and watched 
or needed help ( stereotype ) . And in the 
third group, they heard a story that did 
not have an achievement related cheme 
(controOi The children were given a 
difficult task to perfprrri after hearing 
Che story. Girls were fnor€ persistent 
after hearing the story about the 
achi e^I ng girl and boys were more 
persistent after hearing the story 
aboLit the achieving boy. 

Vlcki FlerK, Dorochy Fidler. and Rpnald 
Rogers studied the effects of reading 
creidjtlona! and egalitarian story boo^s 



kindergarteners, They fomd that 
iftar 5 «^ays of 30-minyce reading ses- 
sions, boys and girls aCtrtbuced stereo- 
typic activities and abilities to male 
and f^tmale doIU if th^y had heard the 
tr^dl tional -stories . Egalitarian books 
prompted the children to attributa non- 
st^reotypie activities and aiblllties to 
th4 dolls; ^ . ^ 

CyrraTit myfdenCB pDints to the conGiusiQn 
that sexism in Instructional (naterials 
1 ads to biased interpretations of poten- 
tial.. Although there are ^more stydlas 
underwaL there is enough evidence to 
indj eatej^that efforts at eliminating 
SeK-rcl e^stepeDtyping are worthwhlle. 
Whan we are abU to choose and use text- 
tiooii t^mt present women and fnen, girls 
and boys In all Qccupatlons and actlvi- 
- €-i^as ^^i^tNout regard t^ s^^rand when 
enginaars are no longer ref erred' to as 
"he'* and nurses are no longer referred 
to as "she," we should find our scudents 
and chMdren moving toward lives with ' . 
pQCential not restricted on. the basis of 



HQW to mKE STUDENrrS AND CNluOREM AWARE 
OF BIASED SEX MATERIALS 

As parents J teachers, and counselors, we 
has/e soma control cv^ar whi ch i nstruct lona i 
rnaterials are used , but we are often 
lifnitad by cost and ava i lab i*) i cy . Con- 
sequently, the pervasive message about 
the portrayals of woman and men i^i 11 
still be communicated to the student. 
Giytn the popularity of some older book§ , 
glv^n the books oh the librarv shelves, 
and given the cost of new adoptions, It 
Is tmpcrtant that students learn to eval^ 
uat^ the materials themselves. Their 
awaJ'aness of the messagas in the Instruct 
tlonal nnaterials will GOntrfbute to their 
lat^r ability to be thoughtful consumers 
of Qther media, ^ 

the Inst ruet lonal Hateriars Worksheet ^^1 
Is designed to be used by students. 
The class might work Indlvfdgally 
In groups. Each group could be assigned 
a different story to read and ewaluate. 

Af tar each ^student or group has finished 
gathering the Information needed to ^ 
ansy^er the worksheet questions, the' 
teocher can ask for reports of the 
findings, IF several stoi^fes have 
been analyzed, then the findings can be 



writ ten and compared on the bUcltboard.- 
Stereotyped portrayals can be discyssed 
in 'terms of the impact on the lives of 
girls and boys. Have th^ class take a 
female character and- think of h&r doing 
a^M the activities of a maN character! 
Ask If the story would just as 
interesting . 

parents might want to use the vvorksheet 
question^ with their child or children, 
^A library book or a favorltfe story could 
be evaluated for steraotyplc ^or traya Is , 
In discussing the answer^, alternative 
i^ays of hand! ing the story can be mmn- 
ti'oned. 

Efforts, such as those ju^t fn^nt Joned , 
SbotJld not be a one-time project. 
Creating awareness takgs tifne and ra = 
peaCed efforts. The Nova school i 
In ft. Lauderdale, Florida have under^ 
takefi to develop a model %m Equity 
projecc. On a daily basis, in the 
classrooms and on the p laying g refunds, 
stiidents are involved in working toward 
se^ equity. For example: 

Students rewrite reading aSs i^nmentb 
to rnake the language nonse?<isc; 

•Students write poetVy on lex equity; 

» Students publish a newspaper con- 
cerned with sex equity; 

• Games ire used to show that girls 
and boys can do the same things; 

• Students develop their own checklist 
for evaluating textbooks; 

% Media Center director tap^s conver- 
sations about Sex ^las^d books and 
s^nds them to publisheps. 

Aa r^port^d \n Cr fed Led Squai^^^ • '] he idma 
of equality is infused into tb^ day's 
aCLivfties as easily and naturallV as 
reading, writing and arithrnetic." 

S^^jsm, of course* Ih just one ijf che 
scvgral '•-isnis'' th^t help to 1 inii i 
potential. Other "-Isms" Chat should be 
part of an increased avvareneSs include 
racisnn, ageism, and hand 1 cap isni. Al- 
though v^e have developed student y^ork- 
sheet quescions that focus 6n %mk bias* 
it is possible to expand th^Se to Include 
analysis of factors related Co race age, 
and handicap. In other words, once 
sCudants begin to learn media awareness 
ski lis i it is important that thev M 
pierced to other "^Isms" In rnedfa con- 
tan t . 
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Instructional MaterUls Worksheet §\ 

Does tha titls suggest the story is about a girl or a boy ? 

Js ihe main Chirac ter a girl or a ^Py^_„ ^ 

How many 9 1 r 1 s' _ and boys art in this story? 

How many pictures of g 1 r 1 and bgys^ ^ are in this story? 

What are the girls and boys doing i^n the pictures? 

Q Ir 1 s ' ^Acjly i t i es in Pjc tyres Boys'. A&t ly i t les i n Pictures 



What are the activStie^ of the girls and ih^ ho^b In tNe ^Lory? 
Girls' Actfvitles Bdvs' Actlvitias 



How many times do the girls speak? 
• the boys speak? 



1 1 



. . .cont i nued , 



Is a girl or a boy the leader in the story? Girl 



Boy. 



List the activities or statements that made you choose that 
part leu lar person : 

Acti vi t ies anU l^brds of Leadar 



What are the occupations of adults in the story? 

Women's Occupat ions Men's Occupations 



Count the numbar of times females and males appear In ^ach of th< 
foil owing locations; , 



Home 



Outdoors School Bus Iness 



Females 



Males 
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in ©ddition to av^alijaC^ng Instructional 
materials^ thepe are other activities 
that teaehers, parentSs and admi n i stra- 
tors ^n do about biased tfextbooks. 
Following Is a list of activities pre- 
pared by the Resource Canter on %mx Roles 
in Education, 3 

TEACHERS ^ ' 

• ''Level" with the students In, your 
clasiroom, P^int oct se^isni or 
racism bias of booi^s or matarlals. 
Help tham 1 ea rh' to idantlfy sources - 
of bias and iniporcant Qmisslons in 
the mater I a^ls . 

• Oevalop classroofn activities around 
identifying bias found in textbooks, 
library books, magazines, etc. 

• Identify or develop supplementary 
materials that can; help "correct" 
sofTte of the b i^s of available 

ma t e r j a 1 s . 

• Assign student papers, thenies, term 
paparSi or other activities on copies 
or persons not usually covered in 

• textbooks or matarials. 

• When students have completed aetivl"^ 
'^ties identifying bias, have them 

write letters and send reports to 
administrators* publishers, community 
groups and organizations working to 
reduce bias In te>^tfaooks. 

• Invito local resource persons into 
your classrooni to provide additional 
information and vvork with students 
on special projects and activities. 

• Ask students to rewrite material & ut 
write their own riaterials on subjecta 
omitted from the ti^tbook or write 
the material froni other person's 
point of view, 

• Use bulletin boards, posters, 
pictures, maga^lnss* and other 
materials to a>cpc&e students to 
inforrnation commonly excjuded from 
traditional fnaterials. 

• Oevelop a classrooni collection of 
non^sexist, non^'racist reading 
materials for stwdents. Identify 
books that students may be encouraged 
to seGk out In their personal read^ 
Ing . ^ ^ 



TEACHER GROUPS ' 

• Form "a coniTil ttee to investigate the 

- process of textbook selection. Where 
local br state groups- orl of f iclal l 
have respons Ibl M Cy for buying books, 
meet w^ith them to learn their cri te" 
'ria for selection and prDcadiJres for 
identifying supp lementary ffiaterlals. 
Lat them know your naeds arid sens I ^ 
tize them to source's of^ %m3^\%m and 
rac i snr . 

• Request and use funds available for. 
instructional materials In building 
supp lemen tary materials resources 
for your classrooms/&chQols. 

m Develop a plan and organ! in^ 
service training sessions on biased 
textbooks and i nstruct lonal materr 
lal s . 

m Meet with school librarians and aSk 
them to assist taschars In the iden^ 
tificatSon of non-^s^x-l St , non^racist, 
multi^ethnic bDoks and materials. 
Urge them to order and provide re" 
sources for supplementary mater ials= 

• Conduct a study and periodic review 
of the bias found In the te^^tbooks 
and tetarials used In your class- 
rooms/ school s . 

m Call district or state ciurri^ulum 
development specialists to provide 
guidel ines, materials^ training, 
and other resources related to nt?n-^ 
ssHlsti rion^racist b^oks and mater^ 
1 a 1 s . 

• InulfejJe pi'Qvisions fc?r i n -ss r \/ I 
training and funds for suppl ^ment y 
materials in collective bargaining 
or teacher negotiations. 

• Organi ^e a central file in ycwir 
school or district suppl erian ta ry 
niacerials, curr icu 1 urn out U nes , 

or other resources you have -for 
identifying bias and supplementing 
the cu rr i cul urn, 

9 OevelQP a list of local resource 
persons, materials, and other ^ 
resources for use In the classroom. 

n Identify non ^ t rod i t lona I publishing 
ffyms, alternative presses, and 
oCher Cjroups developing maCGrials 
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in this aria, Make su ra that irfor- 
mat ton Is distributed to aH teach-- 
ars , . 

• Publicize studies, VfQrkshops / and 
othtr efforts to Improva mstcrlars 

or raduce the ImpaGt of biased mater- 

PARENTS mo CQHHUNITY QrQUPS 

• hmad the textbooks arid cnaterlals t^hat 
your chndren are using if^d identify 
sourcei of bias where they ejcist, 

• Heat wit:b your children's ceachers 
and prmQlpals. Learn ho^ the 
probleni Is baihg ^ndlad in youf 
school . J 



• Recognize the efforts of teachers 
and adfflinlstrators who are taking 
posf'tlve actions to deal with the 
prob lem. 

• Organize a task force or speakers 
bureau to meet with other groups 
to extend their understanding of 
the problem and actions that^may 
be taken. 

M 

STUDENTI 

• Ask your 1 ibrarlans^ to help you 
Identify non^sexistj non-racist 
boD^s. Select books that help 
you understand people in dther 
cultures or situations than 
you r own . 



• Work wich othgr parents or gmups 
to ^aise their dwarenes& of the 
profelen) of biased maciflali* 

• Heit wIch school board fnefDberr to 
outline your concerns. Support 
expenditures for supp 1 arnentary 
materNIa and In-service training 
fpr sehpol personnel , 

• , Sponsor a eonifTiunlty workshop on bias 
In Ce^tbooks and i nst ruc't ipnsl f 
materials. Include Inform^t ion that 
will assist parents In pointing out 
stereotypes in books, magazines, and 
othar materials found In Che heme. 



• Organlae a study of th^ bft^s of text' 
books used In you.r cornmuflity's 
sehools. Publicize the restJlti 

arid make racoftnendat ions for cliangei 

• Establiih a special <ol|actipn of 
bocks In th€ sthool or public 11" 
brary that features non-sexist, nan" 
racist and mul tl -ethn Ic books, 

• Identify how t^Htbooks are seiected 
In your contfuunjty, Wrlt^ to ar^d/or 
meet with persons responsible for 
textbook ie lection it local and 
state levels to voice your concerns, 
urging pyrchase of quality materials 
and IncltjSiQn of supplementary 
materials, 

• Write to textbodk publishers and 
indicate your dissatisfaction \M\th 
biased materials. Support exarriples 
of non-sexist i nQn^racIsc books that 
have been developed. 



Pointout bias in 
you recognize It. 



mate r I a 1 s when 



• Write letter^ to people who can help 
you liarn mo% about bias in text^ 
books. 

• Write letters to publishers and let 
them know when you has^e found a 
bias In textbooks, 

• Retvrite stories or textbooks to show 
how they might have been written ' 
to avoid bias or from another 
person's point of view. 

ADMI^N IS.T RATORS 

• Develop a policy statement Dutlinln^ 
your concern about the elimination 
of sexist and racist stereotypes in 
textbooks and library books. 

• Appoint a task force to investigate 
the problem in your conynunity and 
niake reconiniendat Ions for action > 

• Develop guidelines for all personnel 
to follow in purchasing and using 
textbooks and other Instructional 

ma ter ia I s . 

• Earmark a proportion of funds to be 
used for the purchase of nonsex- 
ist, non^racist supp I ement ary 

ma ter la 1 s. ,\ 

9 Develop and implement a plan for 
service training of all personne} 
v^ho select, purchase, recommend or 
us6 teKtbooks or other i ns t rue m (^nn ) 
ma t e r I a I s . 
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• Oifect supervisors and curricutum 
developers Co develop resources and 
materials for assisting classroom 
teachers in ^educing the impact 

of biased niaCeVials^, 

• Call on state departmants of 
edjjeationp teacher' training 
institutions and professional 

a ssoc I a t ions to provi^de materials^ 
workshops and technical assistance. 

• Intarprtt tha problems of biased 
textbooks aricl fnaterials to parents^ 
community groups, ^and policymaking 
^oards* Let tham know of your 
concerns and how they may assist 
•in solving the problem. 



TELEVISION ADVERTISEMENTS AND PROGRAMS 



/ 



THE ELECTRONIC SASYSITTER 

UhtiJ the cont>Qyarsy surrounding the , 
effaets of telavised VHolence on child- 
ren , few parents and educators ware eon^ 
cerned about telivision. Affer^all, 
It opaned the child's window Qti^itM r ^ 
.world by showing more places than might' 
be seen In a lifetime of t rave Ting*, 
However, it npw seems that we should be 
conceriiad about more than violenee on 
te lav IS Ion. We also need to e^amina the 
portrayal of woman and man. Sutler and 
Paislay racantly reviewed the nunierous %^ 
studies of eDmmerc'i al s , The evidence ^^f^ 
on advert 1 sarnent s typifies their find^ 
i ngs ... 

VOIpE-OVERS: more than 90 percent 
are ma) a ; 

i 

• ROLES: men are shown in twice as 

many roles as women; 

• ACT I V IT! IS I woman are prlmarMy 

SSecupied with domestic chores 
while man are beneficiaries' 
of thesa act I V 1 1 las ; 

t SETTING Si women are shown prifnarlly 
inside the home wh 1 1 a men are 
outs ide ; 

• AGE I women ar$ shown as considerably 

younger than men. 



Both the categories of roles and activ- 
ities help us understand the portrayals 
that t^hildran are learning from. Child^^ 
ren see a mfnifnum of ISOjOOO commercials 
by the time they graduate from high 
school* What kinds of roles are pro- 
jected and reinforced for females and 
males? A landmark study was conducted ' 
In 1972 by the Nat iona 1 Cap f tal Area 
Chapter of the National Organization 
for Women and was publ ished as WQme_n 
in t^he^ Was te land Fight Back . Thai r 
findings have been supported by all 
studies published since that time*, ^he 
study found thst among those appearing as 
p roduc t repr esenta t i yes (person speaking 
for a product) , women ware shown in 
13 roleft while men were shown In 23 



roles. As eKpected, the roles were 
tradltj^nal ones with women being 
depicted as models, nurses, secretaries, 
wives, and men being depicted as ath- 
letes, businessmen, newsmen, fathers. 
Similarly, among all other, persons In the 
commercials/ women ware shown in 18 roles 
while men were shown in 30>\ Women in - 
this category were po 1 1 cewanien , sales^ 
parsons, stewardesses, fairy godmothers, 
and men were blue collar workers, pro- 
fess iona 1 s , cowboys , prospectori . 



ACTIVITIES 

Roles tell us the suggestad occupatio? 
but activities tell us the behaviors. 
The Women iri the Wasteland Fi_ght Ba^k 
study provides the following information 
on activities of p^qduct representaj i ves : 

• 67 percent of the women and 25 percent 
of the men are shown in domestic 
tasks; 

• 8 percent of the women and 20 percent 
(f of the men are shown in outdoor 

leisure activltias; 

■ 10 percent of both the women and 
the men are shown beautifying the 
self; 

• 12 percent of the vvumen and 37 pei - 
cent of the men are shown i n 
neutral activities (e.g., driving 
a car) ; 

• 2 percent of the wwftien ^re shown In 
feminine activities (e.g., manicuring) 
and 8 percent of the men are shown in 
mascu line activities (e.g., re pa (ring 
equ i pmen t) . 



The disslmlla 
of women and 

these percent 
are based on 
t Ives who ive r 
i 1 1 es . Sone 
5 imp 1 y spoke 
somc^one e 1 se 
I n thi 5 study 
versus 26 per 
performing an 



rity between the activities 
men is even stronger than 
ages Indicate because they 
those product repre^enta 
e ^hown engaged in acEiv^ 
product representatives 
authoritatively or directed 
to demonstrate the product. 
, ^9 percent of the women 
cent of the men were shown 
activity. 
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The research gr*»uPi Women on Words and 
* Images^ have st**tJ led television as well 
as texcbooks an^' career education mate^ 
rials* In thei^' booklet, C^han_ne I i ng 
ChMdren, they tinal yzed xofTimer leal s and 
found that '23 woman and 1 man were shown 
attending to appearanee; 0 women and 
fi fnen were sick or being cared for; and 
23 wornen and ^ nien were doing housework. 

In a recent study- of commereials broad* 
cast during children's prdgrarmil ng ^ 
Armando Vald^z- found that: 

• 911 of the vQiee-'overs ware mala^ 

• 5^^ of the product representatives 
ware fnale (18| female and 271 equal 
male/f etna la) ; 

661 of the lead characters In 
dramatized commercials were rnale 
(221 female and 121 equal male/ 
f ema le) ; 

• Of the major eharacters oth^ than 
the lead, k)% were male (21| female 
and 38? equal ma I e/f ema 1 e) . 

The findings concerning television 
programs are similar to those for 
commer i c i a 1 s * Butler and Paisley 
reviewed 18 studies and discuss the 
av I dence on prog rafjnl ng in terms df . . . 

• FRIQUENCY OF APPEARANCE: men are 

about 72 percent of all 
characters and wfamen are 
28 percent; 

• OCCUPATIONS: men are more frequenily 

shown employed (79^ of men and 
2]% of women) ; 

• MARITAL STATliS: in dramas 70 percenL 

of the wonien and ^3 percent of^ 
the men reveal their marital 
status. 

In commericals ehMdren primarMy 
hear male voices* see men In more roles 
than women J sea women performing domestic 
chores » see woman at home, and see women 
as younger than men. In general program- 
mlngp children again find that men dom- 
inate. There are many more fnen than 
women in programs and men are more likely 
to be working than women. Children also 
learn that marital status is more fre^ 
quently associated with women than men. 
Perhaps that helps tq, explain why pre- 



schooler Sam and his male friends refused 
to dance to wedding rnusic. 

What about the images In ^oqranis designed 
especially for chljdren? Caroline 
Isber and Muriel Cantor monitored child^ 
ren's programs that are distributed by 
the Public Broadcasting Service. They 
found the following percentages of ^ 
characters were male: 

• 78 percent on Sesame St_reet ; 

• 7^ percent on Mr . Rogers ; 

# 69 percent on ElectMc Company 
and Villa Al egre ; 

* S3 percent on. Zoom ; 

9 ^9 percent on CarrascQl endas . 

In 1978, the National Advisory Council 
on Women's Educational Programs released 
its study of television prograftis that are 
supported by the Office of Education. 
Women on Words and Images conducted the 
study and report spec i f i c . 1 ns tances that 
indicate we do not yet have sex fair 
programs. They found that Sesame Street 
continues to emphasize males over fe^ 
males. The lack of sansltivfty is found 
both in the programming and in the offi^ 
claV goals of the program. Spec! f i ca Vly , 
Sesame Street lists its goal of address- 
ing the ro;I e of women under the area of 
'The Child and His Wor Id . ' I n one ep I - 
sode of Infinity Factory , there were 
seven males and two females in occupa- 
tional roles. All the portrayals were 
stereotypic with one female shown as a 
mother with a baby carriage and other 
femal^e shown wiping a store caunter. In 
a third series, Re bop , the authors found 
m^les were shown in all of the seven 
occupations in the monitored episode* 

Anot he r study with similar findings was 
conducted by Sarah Sternglanz' and Lisa % 
Servin who analyzed 1^7 chflraciers 
appearing In 3 episodes of 10 popular 
half hour children's programs. OriTy 
programs with at least bne^ female 
character were included. Men were 
shown in more total activities than 
women. Hen were shown as aggress ive, 
constructive, succorant; they were often 
rewarded for their actions. Wornen were 
shown as deferent; they were often 
punished for their actions, Sevenly'^ 
three percent of the men and 96 Percent 



of the women were characterised a$ 



HOW TO CHECK FOR BIASED PRESENTATI^S 

/As t:a#chors and parents, we watjch ^ost 
t^laviiion for our own enjoyment. If 

iotok at second gra^a readers, Jt Is 
rm%omb\m to be concerned abQut the 
ePF<ft« of those books on chMdlren. 
BuiE tf we watch avening dramas or 
comedf^Sj we often neglect conis I da ra 1 1 Qn ^ 
of Impact on cHIIdren. 

The brapdcasting networks have bean slow 
to respond to pressure to change th^ 
porferi^yaU of women and men, WhM# 
pubili^hars have Issued guide! lues, net* 
works have fought change by citing the 
First Amendment and arguing th^at guide-^ 
I iinis or regulations would adversely 
a^fict the craatlve element in program- 

To c)l#v*e;lQp an awareness of the curm^nt 
)'m^§m that eh lid ran are watching, choose 
saveral of their favorite programs ^nd 
w^ttch tham with the checklist In Figure ^ 
im hand, ^ 

Th^ smTi^ checklist can be used! to ^val- 
y^ta ^ODutie rc i a 1 s aired durlngi the pro-' 
grams* Whenever the checked ri^sponae is 
"no,^,* cry to Imagine the Impl Icationi for 
ch(|i|iri^n who ^atch thDUsands of Jj^uirB of 
h3#|tad portrayals. 



m %m BIASED PROGRAMS AND COWERClALb 
AFFECT CHILDREN? 

M grMt deal pf effort U required 
^v^nlya^a talevislon^ to ehooi# progf^ma, 
and %o cultivate critical madi^ skills 
In mr children and students. Before 
Bp0ifidlrf9 this effort I It is imps^rtaint 
tipt m''^tnln^ the evidence concerning thm 
on on sex ro 1 a 

steraaty^lng. 

An fi ^^U)f found In Interviewing thre^'^ 
to i lK*y«a^r'^Qlds that 50 perc^ant of 
'*madv^t«£^" viewers and 76 percent off 
'^h^^vy*' viewers chose a career ^terfto* 
typ»i«CDlly apprDprlata for theSr sex. 
T^rry Ff^uh and Paul McGhee found la 
in ti^rw l^w Ing kindergarteners to sixth 
griS^^r^ that 'Might'' v^ewers w«^e mQr& 
\lk^\yi than "heavy'' viewers W ^hooi^ ' 
noniRrttdIt lonal actlvfcies for # doll. 



Suzanne Pingree showed third graders and 
eighth graders five minuces of televisfon 
commercials Those chl Idren that saw 
wonien in traditional roles were more 
iikaly to give craditlonal responses 
to questions about the, role* of women 
than were those who saw wofnen In non^ 
trad i t ional rol es . 

Vicki Flerx, Dorothy Fldlar, and Ronald 
Rogers conducted a second experiment 
that built on their findings related 
to the effects of sex role stereotyping 
in instructional materials. In the 
second study, they read traditional 
, stories to a group of 5=yaar=olds; 
they read egalitarian stories to a second 
group of 5*year-olds; they showed agal* 
itarian films to-a third group of 5=year* 
olds. They met wi th^. the children for 1? 
-minutes a day for a 7^day period. Chfld^ 
re^ who were read the egalitarian stories 
and those who saw the egalitarian films 
had more egalitarian attitudes about 
appropriate activities for males and - 
females than did those who were read the 
traditional stories. When interviewing 
the children a v^^eek after the last ses- 
sionj they found that those watching 
the egalitarian films had the least 
stereotypic attitudes of the three 
groups. The study led the atJthors to 
conclude that films seem to hava an 
impact over a longer period of tlnle than 
do storybookSi 

Because there is a fairly consistant 
portrayal of appropriate bahaviors and 
roles for woman and for men, it is not 
surprising t^ learn that counter-siereo- 
typic messagei either go unheeded or are 
worn down over time, Ronald Drabman and 
his colleagues showed first graders and 
seventh gradars a videotape of Doctor 
Hary and Nurse David.- Aftarwards* the 
children were asked the name of the 
doctor and the name of the nurse. AlmubL 
none of the first gradars chose the 
correct nama. Most thought the nurse 
was a woman and- the doctor was a man. 
Arnong the seventh graders^ thrae^f our ths 
correctly chose the woman's name for the 
doctor and the man's name for the nurse. 
However, one week latar^ only half of 
the seventh graders remembered the 
Gorreqt name. This study implies that 
we cannot assume Ghat choosing a few 
nons tereotyp i c books or non s tereot yp i c 
television programs will change the 
attitudes and behaviors of girls and 
boys. Instead, they need to develop 



FIGURE ^ 



Are there equal numbers of women and men? 



Are women and men shown In a rangfe of occupations, 
representing both traditional and nontrad I t lonal 
Jobs? ^ 



Are females and rnaleb equally represented 
at all age 1 eve I s? 



For scenes inside the home ^ are both rcrtiales and 
males shown performing household chores? (Check 
to see that maKes are doing more than "masculine" 
chores such as taking out the garbage and that 
females are doing more than "feminine'' chores 
such as cook i ng j ' 

Do womeri^^d men express a wide range of eniQcions? 

Do women and men equally g i ve- di rect i vcb and 
take adv i ce? 

\ 

Are women and nien shown db equal ly curfipetent onJ 
able to handle the situation or achieve the yoa Ir 

Luuld the a Lory jubt as easily be abuut a membei ut 
of the other sex? (if not, consider why not j 

Are women and men positively portrayed in vdfiuub 
life-style choices (e;g., single, married, with 
children, wi thou t children , single parent house- 
holds)? 



Are the relationships between women and men equit- 
able? (Do they share In decisions, does each act 
independently, do they respect each other's 
op I n i ons pete.?) 
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media awareness skiTIs that will en- 
courage them to examine rather than 
accept the portpayals of women and men 
in the media. 



HOW TO MaJCE STUDENTS MD CHimREN AWARE 
OF SEX BIAS IN TELSVISION 

As parants and adueators, we have no 
direct eontrtol over the qontent of tele- 
vision programs and conmerc i a 1 s . As 
parents, we have some eontroT over what 
is seen and how much is watehad on tele- 
vision. But if there is a pervasive 
message about the portraya 1 ^pf-^omen and 
men J the message will get througji even 
in limited viewing. One alternative is 
for us to teach children to be thoughtful 
consumars of the media. The following 
worksheets have been developed to create 
an awarenass and to make children and 
students ''active" rather than "passive'' 
viewers. 



EVALUATING COMMERICIALS 

Divide the class into three groups. 
Using T^lav IS ion Worksheet #1* one 
group will document the voice-over 
(name for the narrator who is not 
seen on the television), and the per 
son or pirsons in the advertisement. 

A second group, using Television 
Worksheet #2, will document the 
person's role. This is done for 
many as two Important people In tha 
commercial. 

A third group, using Television 
Worksheet #3, will document the 
actlvltlas of the person. This Is 
also done for as many as two Im- 
portant people in the commercial. 



EVALUATIi^ PR^^WS 



Ask each s-tudent or child to use the 
Television Worksheet #^ while watching 
their favorite program. Let thefji 
complete one worksheet for one half- 
hour or one hour program each night 
for a weak. 

\ 

When worksheets have been completed, 
tabulate the information and display the 
findings on the bUckboard. Whenever 



responses indicate differences in the 
portrayals of women and men, ask the 
students to explain why. In the discus- 
sions It may be useful to mention the 
results of other studies. Some students 
will probably respond with stereotypic 
attitudes about the correct activities- 
and behavior of women and men. Such 
attitudes can)be di scussed . 

Parents can dl^cus^s the worksheets wlth^ 
their child^r chJIdren after each pro- 
gram thatHs critiqued. At the end of a 
week, a sumnary of findings can be pre- 
pare^. The child should be encouraged 
to consider alternative portrayals as 
well as why differences in portrayals 
occur. Since only a few programs will 
have been analyzed, the results' of other 
studies that are outlined In this publi- 
cat Ion can be used. 

As with instruct lonal materials, it is 
Important to examine the conimercials 
and programs for evidence, of racism, 
ageism and handicapism, as well as sex- 
ism. Students and children should be 
encouraged to notice the presence or 
absence of bla^eks, Asians* Hispanlcs, ■ 
Native Americans, etc., the presence 
or absence of children and adults at 
different ages, the presence or absence 
of persons with various disabilities. 
Differences between media portrayals 
and real life, as well as dlfferepces 
between media portrayals and Ideal 
situations can be discussed. 

Over time we would hope to see more 
egalitarian portrayals of women and men. 
However, the outlook for the 1978-79 
season is less than optimistic. After 
previewing the programs, the senior vita 
president df Ted Bates, a major adver- 
tising agency, says that ''The theme will 
be dopey broads and handsome men."^ 

In addition to , eva luat I ng television 
prxograms and cprmierc ia 1 s , there are 
other activities that teachers, parents, 
and students can do. Following is a 
>list of some of .these activities: 

TEACHERS ^ 

• Discuss sexism, racism, ageism, ^and 
handicapism In television programs 
and commercials with your students, 

• Ask students to develop a plot for 
a program that fs free from bias. 
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TELEVISION WORKSHEET #1 



For the first commercial during each ^prnmerclal 'lpreakj 
.record the ,fol lowing Information; 



Name of Product 



VOICE-OVER: Female ^ Male. Female fi Male 



None 



PERSON #1 



a) Female 
Ma 1 e 



b) Anglo 
_ _ Black 
H i span I c 

Nat iye T^me.r i can 



c) Hand i capped 

Not Handicapped 



PERSON. #2: 



a) Female 
Male 



_ b) Anglo 
Black 
H I span I ^ 
' Asi^n 
Na 1 1 ve Amer i can. 



c) Handicapped 

Not Hand i capped 



-A handicapped or dliabled per&Ori might be iumeune whu 
}% blind or deaf or in a wheelchatr. 



TELEVISION WORKSHEET #2 



For the first cQmmercial during each cornmerdal' break, 
record thg fbllowing Information: 



Name of Product; 



perS'on #1 



PERSON n 



a) Fema le 



Male 




b) Is family member (e.g . mother^ 'father) 
1^ employed (e.g., grocer, sales clerk) 



Is demonstrating product (e.g., mops floor) 

Is speaking about product (but does not use It) ^ 



a ) fema 1 e 



Male 



b) Is family member (e.g ., mother , father) 
Is employed (e.g. , grocer, sales clerk) 



Is demonstrating product (e .g mops floor) 



Is speaking about product . (but does not use It) 



EKLC 
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TELEVTS I ON WORKSHEET Hi 



-For the f I r,st commercial during each commercial break, 
record the following Infopmat Ion: 

Name of Product 



PEftSON #1 



A 
C 
T 
I 

V 
I 

T 
Y 



SETTING 
PERSON n 



A 
C 
t 
I 

, V 

■I 

T 

Y, 



a) 
b) 



9) 

a) 
b) 



Female Male 

Domestic Chores (cooking, Gleantng, laundry) 



_ Sarvfng/wrlt Ing on: Hax\ Woman Boy ^Glr 

Eating . : 

Ch! Idcare 

Shopping . 
Personal appearance/Hygiene 
Lelsure/Recreatiori 
Talking to camera 



Indoors 



Outdoors 

^ ■ 



Female' Ma 1 e 

_ Domestic Chores -(cooking, cleaning, laundry) 

Serving/waiting on: Jian Woman Boy Girl 

Eating ^ . 

ChMdcara 
Shopping 

Persona ! ap^earance/Hyglen 
Leisure/Recreation 
Talking to camera 



SETTING 



'c) 



I ndoors 



Outdoors 



TELEVISION *WORKSHEET ffk 



Name of Pregram 



l.,' Is the major character a femaie or a male ? 

■ s ■ , ' . -. • , , '-^^ — i — 

Z. How many ,fema1ei^^_ ^ and males art there In this 

program? (Count only the major charactari with speaking 
1 Inai ., Do not include faces In a street scene.)^ 

3* What are the activities of the females and males In 
the program? (List major activities,) 

Femal e Act i vl t les Ma 1 e 'Act i v 1 1 les 



What are the occupations of the major females and ma lei 
in the program? 

Females"' Occupations Males^ Occupations 



Are the females shown primarily in: ' 

Home Outdoors ^ School ^ Business Other 

What about the males: 

Home Outdoors School ' , Business Other 




s Ask students to rewrite a cbhfimerclal 
to ellmtnate stereotypfng by s^h, 
.race, age, and hand i cap « 

• Write the networks and advertisers 
abQUt bias in the programs and 

/ epmmerclals,5 

• Discuss media bias with par^ents during 
conferences , ^ 

^ ' ' ■ 

• Havg students write the networks and/ 
or Advertisers about ^\b% they have 
detected . 

• Dete^rmlne the favorite programs of 
ypur students and watch, them , being^, 
sensitive to the portrayals they 
see nlghtl y . 

PARENTS • . • • 



STUDENTS ' 

• Conduct your own study of bias In 
televlslcsn, . • ; 

• Write an article for your school < 
newipapers or newsletter about the 
findings of your study, 

• Write your own guidelines for non*' 
stereotypic; progrisms and commercials. 

• Discuss your findings with students 
In other classrooms. 

- ■ ■ if ^ \ ■ 

m Hake a presentation to the PTA about 
your study. , 
/■ ^ , ' ' ' ^ 

• Wr I te the networks and advertliers 
about bias in tKe programs and 
Gommerc lal s , 



• Watch your ehl 1 dren ''s jFavorite pro^ 
grams and consider stereotyprng by 
sex, race^ agej and handicap. ^ \ 

m Talk wfth . you r ch 1 1 d ran about these 
. portrayals. . D^l scuss wl th them the 

advertisements for their favorite 

fo^ and toy products. 

• Write the networks and advertisers 
about bias in the programs and 
commerc i a 1 s . " ■ . . ^ 



• Work wl th teachers to sens i t I ze chi 1 d- 
ran to the bias In television's 
portrayals 



LOQKING AHEAD. 



r 



It will be a long time before all bias 
Is removed frgm Instructional materials 
and television. Actions byn teachers, 
parents, and studerrts can help to 
accelerate that change. In the meantime 
al ertness to biased portrayal s wi f 1^ help 
to reduce the effects of that bias* As 
we become sensitive to these Issues, we 
will be better prepared to develop 
personal lifestyles that are ^t pre- 
determined by biased attitudes and Im-^ 
ages , . ' ] 




NOTES 



Other states having i|ml lar legislation Include Iowa, New Jersey, 
Massachusetts, and Pennsylyanlaf New York, Michigan, Colorado, 
Marylandp South Dakota, and' West Virginia have Boards of Education 
that have proppsed and/or pa^ied similar resolutions. 



Nova li deicribed In Volume One, Number ^, Hay 1978 of Created Equal 
a publication of the Southeastern Publ ic Education Program* For a 
copy, write, to I Southeastern Public Education Program, Box 22652, 
Jackson, Mississippi 39205* . , 



Repr inted. Wl th permission from What jAn you Dp Abqut Biased 
Text books ? prepared by the Resource Center on Sex Roles in 
Edueatlbn, 1201 16th St*, Suite 80^, Washington, D^C,, 



20036. 



Quoted In Time , Hay 29* 1978, p, 90, 



Addressei for the four major networks are; 



American Broadcasting Corporation 
1330 Avenue of the Americas 
New York, New York 10019 



National Broadcasting Corporation 
30 Rockefeller Plaza ■ 
New York, New York 10020 ' , 



Columbia Broadcasting System 

51 West 52nd Street 

New York, New York 10019 



Public Broadcasting Service 

30^ w: 58th Street 

New York, New York 10019 



REFERENCES AND SELECTED BIBUOGR^PHY 



Amarfean PiychoUgfcal Asiocfatlon Tas1< 
Force on Issues of Sexual Bias In Graduate 
E^ueatlon, "Gurdfellnes for NortseKlst Use 
of Language^' AMERICAN PSYCHOLOGIST, 1975. 

Assoclatfon of American PubHshers, , STATE- 
MENT OF, BIAS- FREE MATERIALS. HYi Aiso-, 
elation of AmerUan Publishers, School 'Divi- 
sion, 1976. 

■ ^ ... " ' ■ ■ ' 

Associatiofi for Women in Psycho logy , Ad Hoc 
Comrtii ttee^on Senlst Language* ELIMINATING 
SEXIST LANGUAGE: THE CAy, SHOULD, AND HOW ; 
TO* .Paper presented at the Open Forum at 
the. annual meeting of the American Psych^'- 
logical Associatloni Chicago, Illinois, 
August 1975. . 

Beuf, A. "Doctor' Lawyer, Household Drudge.*' 
JOURNAL OF COMMUNICATION, 2k, 2, ipring, 
197^, U2-1if5/ _ ■ ^ 

Brown, T. SEX STEREOTYPI NG IN PRIMARY 
READING TEXTBOOKS. .Santa Barbara ^ CA: i 
1977. . ' \ • / 



Farquhar. EQUAL 
SOCIAL STUDIES- 



Burr, , S. Dunn, and N. 
TREATHINT OF THE SEXES IN 
TIXTBOOKSi GUIDELINES^ FOR AUTHORS AND 
EDITORS. Lo| Angeles, CA: Was tsfde Women ' s 
Committed, lif72. 

Burr, E,', S. Dunn, and N. Farquhar, "Women 
and the Language of < I nequal i ty SOCIAL 
EDUCATION, 36, 8, 1972, 841-8^*5. 

Butler, M. and W. Paisley, WOMEN AND THE 
MASS MEDIAE SOURCEBOOK FOR RESEABCH AND 
ACTION. NV: Human Sciences Press, 1979.. 

Cal I fornla State Department of iducatlon. 
Curriculum Franieworks and Instructional 
Materials Selection Unit* GUIDELINES FOR 
EVALUAtlON OF I NStRllCT I ONAL MATERIALS FOR 
COMPLIANCE WITH THE SOCIAL CONTENT REQUIRE- 
MENTS OF THE EDUCATION CODE, Sacramen-^o, 
CA: Cal i fornia State Department of Education, 
Curficulum Frameworks and Instructional 
Materials Selection Unit, 1976, 

Child, I., E.. Potter, and: E. Lavine* "Child- 
ren's Textbooks and Parsonality Davefopment." 
JHE SOCIAL PSYCHOLOGY OF EDUCATION PSYCHOL- 
OGY MONOGRAPHS, 60, 19^6. 



Cooper, J. D, .and D,A* Prlngle (eds,) FOCUS 
ON READING MATERIALS, Indl^nai Interna- 
tfonal Reading Asioelatlon, Indlarta State T 
Council , 1977. l /; 

CQunell on Interracial Books for Chi Idren. * 
CHECKLIST: RATE YOUR SCHOOL FOR. RACISM AND • 
SEXISM, NY: Council on Interracial Books 
for Children, Racism and SeKism Resource 
Center for Educators, 1977* 

Council on Interracial Bopks for Children*. 
STEREOTYPES, DISTORTIONS ANb OMISSIONS IN 
UlS, HISTORY TEXTBOOKS r A CONTENT ANALYSIS 
INSTROMENT for DETECTING RACJSM AND SEXISM. 
NY. Council on I nterracialJSooks for * 
Children, Racism and Sexism Resource Center 
for Edudators, 1976. / ' ^ ^ 

Council on Interraclil Boofii^or Children^ 
Ten Quick Ways to, Analyze Books for, Racism 
and Saxism. Hi: Council on Intarraclal 
Books for Chlldreh, n.d. 

■ /■ ■ r ■ ■ • . ^ 

Drabman, R., 0* HammSr, and G. Jarvla. 
CHILDREN'S PERCEPTION OF MEDIA PORTRAYED 
SIX ROLES ACROSS AGES. Jackson, MS: Depart- 
mant of Psychiatry and Human Behavior, Univ- 
ersity of Mississippi Hadical Center, 1976. 

■ . . - ■' - ^^ 

Fl^erK, V.C, D.S, Fidler, and R.W, Rogers. 
"Sex Role Stereotypes • DevalopmentaT Aspects 
and Early^lnterventlon;"^ CHILD DEVELOPMENT, 
^7, 1976, 998-1007. / 

Ginn and Co, TREATMENT OF Ml NOR I TY GROUPS . 
AND WOMEN, NY: GInn and Co, ,^ 1973. 

Graham, A, NON-SEXIST LANGUAGE GUIOELrNES, 
NY: McGraw-Hill Book Co., American Her- 
itage Dictionary Division, n,d, 

"Guide for Evaluati'ng Sex Stereotyping' in 
Reading Materia I s ," READ! NG TEACHER, 31, ' 
3, December, 1977, 288, ; 

"Guldel Inas for NonSexIst Language In APA . 
Journals. Publication Manual Change Sheet 
2, June 1977. AMERICAN PSYCHOLOGIST, , . 
1977, 32, kBl-m^ ' ; 



Ha rr i son , lV and R 
-the Language of It 
SCIENCE AND CHLLDREN, 



Passaro* l^Sexism In 
tary Schpor Textbooks , 
January; 1975, 22-25. 



HoU, Rin^hart & Wfhston, GUI DELI NES FOR 
THi DEVELOPMENT OF ELEMENTARY ^^ND SECONDARY 
INSTRUCTIONAL MATERIALS,. : NY: Holt/. RIne- 
' hart & Winston, 1975. - ' / , 

^ Hough ton-Mlfflln Co, AVOIDING 6TERE0TYP.ES r 
PRINCIPLES AND APPLICATIONS. Boston, MA; 
HoughtonfMlfflin, 1975. ' 



National Organ! itit ion for Women, Nattona! 
/Capital. Area Chapter. WOMEN IN THE WASTE- 
LAND FIGHT BACK, Washington, DCi National 
Organization fpr Women., National Capital 
A^aa Chapter, 1972, 

''Nova; Sax Equl ty in AetlDnJ' CREATED /EaUAL 
I, i*V May»' 1978, ,1-3. / r . 



rnternational Reading Association, CoiTHnI 
tee ort Sexism and Reading. ''Gul de , for Eva 1 - 
uating Sex: SterBotyping In Reading Matarial's.' 
JOURNAL OF READING, vDacember, 1977, ^2^*0. 

Isber, C. and M, Cantor. ftEPORT OF THE TASK 
FORCE ON WOMEN IN PUBLIC BROADCASTING. 
Washington, OQi ' Corporation for ^^ublU 
Brbadcaifilng, 1975. 

Liebart, R. . J. Neala, and E. Davidson. THE 
EARLY WfNDOW: EFFECTS OF TELEVISION ON CHILD- 
REN AND YOUTH, NYr Pergamon, 1973. 

Lockheed, M^/nftesaareh reported In; "Fifth- 
Grade Study Finds Boys View Girls as Smart, 
but Not as Leaders^ Gi rls Agree." ETS 
bEVELOPMENTS, XXV^ 2, 1978, 

Maemi 1 Ian Pub) ishing Co. GUIDELINES FOR^ 
CREATING POSITIVE SEXUAL AND RACJAL IMAGES 
IN EDUCATIONAL MATERIALS. NY: Maemi 1 Ian 
Publishing Co., 1975.^ 



VHe' Mean - Use of 
JOURNAL OF COMMU- 



Martyna, W, "What Does 
the Generie Maseuline." 
Nl CATION, 28, 1 , 1978, 131-138 

McArthuP, L., and S. Eisen. "Ach ! evements 
of Male and Female Storybook Characters as 
Detepminahts of Achievement Behavior by 
Boys and Girls." JOURNAL OF PERSONAL! TY • 
AND SOCIAL PSYCHOLOGY, 33, 1976, W-k7i> 

McGraw Hill Book Co. quiDELINES FOR EQUAL 
TREATMENT OF THE SEXES IN MCGRAW-HILL BOOK 
COMPANY PUBLICATIONS. NY: McGraw Hill 
Book Company, ]97M, 

Hontelth, H.K. "Alternatives to Burning 
SoKi St Textbooks." READING TEACHER, JI, 
3, 1977, m-50. 

* ■ ■ ' 

National Counei I of Teachers of English. 
GUIDELINES FOR COMBATmC JEXISM IN . LANGUAGE. 
Urbana, IL: National Counei I of Teachers of 
Engl ish^.d. ' ; J 

National Counei 1 of Teaeheri of English, ^ 
Committee on the Rola pnd Image of Women' 
in the Council and Profession. GUIDELINES 
FOR PUBLICATIONS. Urbana, IL- National 
Council of Teachers of English, *n.d. 



Pennsylvanians for Women' s-Rlghts , Education 
^ Cpmmittee. "Checklist for Analyzing an 
Elementary Reader. SItF-STUDY GUIDE TO 
SEXISM IN SCHOOLS, Harrlsburg, PAr Penn- 
sylvania Dapartment of Education, Penn- 
sylvanians for Women's Rights^ 1975. 

Pollock, M, GENDER-FREE LANGUAGE GUIDELINES 
FOR MICHIGAN STATE UN IVERS I TY EMPLOYEES . 
East Lansing, Michigan: bepaVtment of Human 
Relations, Michigan State University, 1977. 

fiqttker, J. and A, FJshal (ads;) SEX BIAS . 
I n\tHE SCHOOLS: THE RESEARCH. EVI DENCE . . 
Cranbury, NJ' , Association of University 
Presses, 1977^ : 

Project on Equal Education Rights, RESOUR- 
CES FOR ENOING SEX BIAS IN THE SCHOOLS. . 
Washington, DC: Project on Equal Educatloh 
Rights (PEER) , 1977^^ 

Resource Center on Sex Roles In Education^ 
WHAT CAN you; do ABOUT BIASED TEXTBOOKS? 
Washington, DO ResQurce Center on Sex 
Roles In Education, n^d, 

Rosenberg, M, ^'Evaluate , Your Textbooks for 
Raeism, Sexlsmlj* EDUCATIONAL LEADERSHIP, 
November, 1973, 107-109. 

San Francisco Unified School District.' 
SUBJECT AREA GU I DEL I NES f SEX I SM AND RACISM. 
San Francisco, CA- San^ Francisco Unified 
School District, District Inservice Educa'- 
tion, 1975. 

Saario/ T.K,, C,N.. JaeklIni and C,K, Tittle. 
"S§x Role Stereotyping In the Public 
Schools.** HARV.ARO EDUCATIONAL REVIEW, ^3, 
3\ 1973. 386'^|6. 

Schn$.ider, J, and S, Jaeker. "Sex Role 
Imagery and ^e of the Generic 'HanV In 
Introductory- Texts: A Case In the Sociology 
of Sociologyi^' THE AMERI CAN.'SQC I OLOGI ST, 
8, 1973, 12-18, ... 

Scott, Foresman S Co. GUIDELINES FOR IM- 
PROVING THE IMAGE OFWOMENIN TEXTBOOKS. 
GUnview, IL^i Scott, Foresman £ Co, 1972* . 



30 



IC 



= Spockp i. BABy AND CHILD GARE. NY i ^ ' ' 
^ Pocket iooks, 1976* 

' Spryng, B. NON-SiXJST EDUCATION FOR YOUNG 
CHI.LOREN. NYs QItatlon Press, 1975; 

SternglanZg S,H, and LpA. Servln, "Sex 
Role Stareotyping In Children's Television 
Programs," DEVELOPMENTAL PSYCHOLOGY^ 10, 
5, September,; 1974, 710-715. 

STRIPE General Asslstanea Center, PERSPEC- 
TIVES ON SCHOOL PRINT MATERIALSi ETHNIC, 
NON-SEXIST AND OTHERS, San Franclseo, CA: 
STRIDEj Far West Laboratory for Educational 
Research and Development , 1975. 

ValdeK, A. THE SOCIALIZATION INFLUENCES OF. 
TELEVISION COMMERCIALS ON; PRE-SCHOOL AGE . 
CHILDREN." Stanforyi Stanford Univer- 
sity, Communleatlbn Department dissertation, 

1978. ; ^ ^ 

Weston, L.C; and S,L. Stain. "A Content 
Analys Ib^ of Publ Ishers' Gufdellnas for the 
El Imlnatlon of Sax^Role Stereotyping,'' 
EDUCATIONAL RESEARCHER, March, 1978, 13-17 

Women on Words and ImageSi CHANNELING 
CHILDREN* SEX STEREOTYPING IN PRIME-TIME 
TV. Prineaton, NJ: Wortian on Words and 
Images, 1975. ^ ^ 

Woman on Words and Images, DICK AND JANE 
AS VICTIMS: SEX STEREOTYPING IN CHILDlftEN'S 
READERS, Princeton, NJr Womin on Words 
and ImagaSj 1972. ' 

Women qn Words and Images, HELP WANTED: 
SEXISM )H CAREER EDUCATION MATERIALS* 
Princeton, NJ' Women on Words and Images, 
1975. 

Women's S*tud I es Program, Berkeley t/nffled 
School District, SUGGESTIONS FOR A NON- 
SEXIST CHECKLIST FOR READERS, Berkeley, 
CA: Women's Studies Program, Berkeley Unl-^ 
fled School District, n.d. 



Matilda Butler Is a researcher, writer, an^ educator who is concerned with the M mages of 
potentiality' that are conveyed by the media and by education. She has a master's In 
communication research from Stanford University and a doctorate In social psychology from 
Nbrthweste^^n University, She Is director of the Women's Educationa) Equ i ty Commun icat Ions 
Network and has Just completed a book entitled *'Women and the Mass Media: Sourcebook for 
Research and Act ion*" ' , - " 




APPENDIX A 

Examples of Qhickni^ti and guldellnei 



ERIC 



33 



35 * 



5; Evaluate Your Textbooks 
for Racism, Sexism 

Max Rosenberg 



the stattment "Criteria for Evaluiting the Treatment of Minority 
Croups and Women in TeKtbodks ^nd Other Learning Materials'- 1 1 a 
revision and refinement of a' paper' prtevlously published by the 
Michigan ASCD. Its major new element ii a clear recognition that 
women as vyell as Taclal-ethnic minQrities must now: receive what they 
have both been lO long denied— equal (educational oppp^tunltlts^ as 
refiected in fair treatment In curriculum and instructional niaterials^ as 
also in other dimeniions of school^and community life. 

The itatement of criteria was written by Max Rosenberg of the 
Detroit Public Schools^ who, served sfeyeral years as chairman of the 
Equal Educational Opportunities Taik Force of MASCD. Dr. Rosenber^g 
has been appointed by the ASCD Executive Counclj to head a special 
ASCD yVorking Croup on Cultural Pluralism In Instructional Materials, 

The original statement of criteria received very wide attention 
from school systems and colleges across the' country. Thousands of 
copies were' requested and purchased, and numerous reprints were 
authorized, The statement was reprinted in Audiovisual Instruction: 
Articles and reports about it were printed in the Spotli ght' of the 
National Association of Secondary School Principals; in NBA NOW, 
and in Educational Leadership. 

Large numbers of textbooks in current use in American public 
schools do nof meet the essential nf eds of our children and youth. 
As, educators/we— you and I— must 3iange this intolerable situation. 
^We must play^an active role to assure that the textbooks used In our 
schools do meet the needs of sty^t^ts In a pluralistic, democratic 
society. 

The itatement of criterla^-^th its pointed ^guidelines, can seive 
as p useful tool in the process of evaluating textbooks and other 
learning miterials. It has proved to be vei^ helpful to many teachers, 
supervisors, administrators, and to board of education members and 
other Intertsted citizens. / , 

you, too) can make good and effective use of the criteria. 
Evaluate the books that you use now in your clasirooms. In your 
school, in your school district; reject, and demand replacement for 
. those which do not meet the test! Before you approve and purchase 
any new learning materials^ carefully examine and evaluate them to 
make sure that they do meet high standardi both in subject area 
content and in their ^fair and accurate and balanced treatment of 
women and, minority groups. \ 



This material is repr-lnted from El Iminatlng Ethnic Bias \n I ns t rue t jp^^l^ater i al s i 
gomment and Bib] I ograpjiy Maxi ne Dunfee , ed, , Washington ^ DC i Assodi at ionf or Super 
vision and Currtculum Development, 197^* — ^ 
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Criteria for Evaluatlfig the Treatment of Minority Groups 
- and Wom^n in Textbooks and Other Learning Ma 

Educators have a major resportslbllity for the kind and quality of 
ta>ctbooks and other curriculum materials used in the learnin|- 
teaching process. 

As rtsponsrble and dedicated educatori in a democracy, we 
must bring our influenGe and strength and commitment and wlidom 
to bear. We must Iniist upon the production, selection, and use of 
the finest learning materials that our writers and artists are capable 
of creating for the education of all our children— male and female, 
black and while, rich and poor, rural and urban and suburban. Cath- 
olic and Protestant and Jewiih, Indian and Oriental and Spanish- 
speaking-^all of our children without e^ception;^ 

Textbooks and other Instructlpnal materials are vitally important 
to learners and their learning. These materials are relevant to the 
studentsMlife experiences, or they are not* these materials give the 
students the clear feeling that this eduction is intended for them, or- 
it is not. These materials make the students aware that they are part 
of the mainstream of^ American education and Amerlcari life, or that 
they are not. Currjculum majerlals profoundfy affect learners and th^rr 
leaming=in the Way they view themselves and their social groupi; In 
the w^ay they think about their roles and future, and about the society 
and its future; in the way they are motivated to work and play and 
learn and live, 

All textbooks and other curriculum materials shpuld be examined, 
analyzed, and evaluated with care and thought, to ensure that they 
meet the highest standards both in subject area content and In their 
Jreatment of women and minority groaps. Books and other materials 
which do not meet these hlgheststandardi should cepfainly be rejected. 

Following is a list of 20 criteria which can 4 rye as significant 
guidelines for educators in the process of ^selectlngMextbooks and 
other curriculum materials. While not all of the criteria will be appli- 
cable in every case, the questions raised do focus upon basic consid- 
erations in the learning materials that we use in the education or 
miseducation ^^our children. 




Does this textbook or learliing material in both its textual 
content and illustrations: . - 

1, Evidence on the part of wnteri, artists, and editors a sen-_ 
sitlvity to prejudice, to stereotypes, to the use of material which" 
would, be offinsive to womtn or to any mjnority group? 

2, Suggest, by omission or commrssion, or by overemphasis 
or undererTiphailf, that any'iexual^ racial, religious, or ethnic seg- 
ment of our population is more or less worthy, more or less cita- 
ble, more or less important in the mainstream of American iSe? □ Q 

3, Utilize numeroui opportunities for full, fair, accurate, 

and balaficed treatment of women and minority groups? □ Q 

4, Provi.de abundant .reco|nirlon for women and minority 
groups by placing them frequently In positions of leadership and 
centrality? □ O 

5, Depict both male and female adult members of minority 
groups in situations which exhibit them as fine and worthy models 

to emulate? ^ " □ □ 



^4 



Yts No 



6, Present many instancei of fully Integra 
ingi ind lettlngs to indicate equal statui and nonsegrei|ated social v- 
relationshlps? * » □ □ 

\ 7i Make clearly apparent the group representation of v 
individuali^ — Caucasian, Afro-American, Indian, Chinese, Mexlenn , 
American, etc.^and not seek to avoids Identification by such 
nfieans as smudging lonnie colof over Caucasian □ □ 

8. Give compreheniive, broadly ranging^ and wellfplanned 
representation to women and minority groups--^in art arid^jcience, 
in history and mathematlci and Mterature^ and In all qther areas 

of llfei and culture?' ' v p . p 

9. Delineate life in contemporary urban environments as 
well as in rural or suburban environments^ so that today's city 
childreri dan also find significant Identification for themselves, 
their problerns and challengei, and their potential for life, liberty, 

and the pursuit of happiness^ : ■ □ □ 

10. Portray se?<ual, racial, religious, and ethnic groupi In 
0ur society In such a way as to build positive images-^mutual 
understanding and respect, full and unqualified acceptance, and 
commitment to ensure equal opportunity for all? □ Q 

V 11, Present social group difference's In ways that'will cause 
students to look upon the multi-cultural character of our nation 
as a value which we must #steem and treasure? O P 

12. Assist students to recognize clearly th# basic sjmilariiiei 
among all members of the human race, and the uniquenes^^of 
every single individual? > □ P 

,v 13. Teach the great lesson that we must accept each other 
on the basis of individuaUworth, regardltss of sex or race or 
religion or socioeconomic background? . DP 

14. I^elp students appreciate the many important contribu^ 
tions to our civilization^made by members of the various human 
groups, ^emphasizing that every human group has Its list of 
achievers, thinkers, writers, artists, scientists, builders, and political 
leaders? ^ - □ □ 

V IB./ Supply an accurate and sound balirtce In the matter of ' 
historical perspective, making It perfectly deai" that all raciar an^ 
religious and ethnic groups have mixed heritages,^ which can well 
serve as sources of both group pride and group humility? P P 

16. Clarify the true historical forces and conditions which In 
the past have operated to the disadvantage of women and minor- 
ity grpupi? f, ^ P P 

17, Clarify the true contemporary forces and conditions 
which at present operate to the disadvantage of v^omen and ' 
rninority groups? ' P ' P 

10. Analyze iiitergroup tension and conflict fairly, franWy, 
objectively, and with emphasis upon resolving our social prob» 
lems In a spirit. of fully implementing democratic values and goals 
in order to achieve the American dream for all Americans? - P P 

19. Seek to motivate students to examine their own atti- 
tudes and behaviors, and to comprehend their own duties and' 
reiponsibilities as citizens in a plurillstic democrat— to demand 
fre#dom and justice and equal opportunify for every individual 
and for every group? ' P P 



. ; Yes No 

20* Help minority group (as well js majority g 
to ideniify mort fully with the educitional process by providing 
teictual content and lllustrationi which give students many pppor- ^ 
tunlties for building a rhbrt poiUive self-Image, pridi In thflr 
groupi knowledge eoniistent with their expirlence; \h sum, learn- 
ing material which offers students meaningful and relevant learn" 
ihg worthy of their bait i^orts and energlei? . / □ □ 

i(/iio^i nofe; Thli •uthor'i crlterii ire not In efftei a rallng scale. Vou may 
howevif want to Judge your prtifnt leirning materlili by these criteria. Unleii you 
ire able ta.iniwer "yai"; to air of theie quaitiohi, you miy ftel iherc is ro6m for 
ifTiprovimtnt'^f even a need to lelect new textbooks and iother initructlonal 
mmtirUlf, ^ 
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CHECKLIST FOR ANALYZING AN ELEMEtrrARV READER ' 

/. ,.Yes -No' , . ■,' V ' ; ' ■ ' ' " ' " ' ^ ' ■ ' 

' , >-;- inQmbers of the family participate reguliriy arid equally iri house^iold chores. 

2, There are favoraSW presentations of mothers ernploypd outside of the home. 

-_1 3- .Women worHing outside of the home hold administrative and/or technical jobs. 

They are not aU ttachew, librarians, Social workers, nuiMs or secretaries. 

— 4' Fathen.take an active and. competent part in housek|eping and child-rearing and 
• are depicted showing feeUnp of tendemess. 

™ ^ 5. Glrii aiid hoys pmUoip^it^ %qmUf M physiQBl acti^^tias. * 

! Ul^ 6, Girii mid boys parUcipata.ejju^ activities, 
■ ' ■ ■ .. ^ , ^ ' ^ - . -■ ' ■ ' 

„ >^ One-parent families are pomayed, and t^^ 
' with a single parent automatically suffer frbm-it, 

. Male and female eharactari ifespect 6ach other as aquals/ 

— _ 9 Girls and boys are both ihoNra to ^ sel^Vellant, clever, and brava - capable of 
facing their ows prbblems and flnding their own solutions. 

. 1. ™ '0' Multlpli-parent famiJiis (divorced, rem^ed) are portrayed and the portrayal does 

rtot suggest that such family conditions are automatically damaging to the children. 

. ■ ^ - ' ■ . - ' ^ ■ ^ . \- ■ ■■ , ■■ v"-'- 

=^ — .M' There are no unchdleliged dirogatory sax stereotyped characterizations, such a^ 
Boys make the bm archit^^^ ; V 

»j» ,^12' Both prls and boys are shown as halving a vdde range of sensibilities, feelings, 
and responses ^ 




=^ f Both ^rls and boys have a wide^ variety of career options, ; ' 

Adults who have chosen' hot to many are portrayed favorably. 

^ There are equal nUmbe^ of stories with prls and bc^^s as central characters. 

— ^ The male noun or pronoun (mankind, he), is not used , to refer to all people, 

J_17. - Girls' accomplishments, not their clothing or features, are emphasized. 

^ ^'8. Clothing and appearance are not used to stereotype charaQters. 

Non-human character and their relitionships are not personined In sax stereotypes 
(for example, dipicting dop as masculine, cat ^ ^ ' 

_ ^20. [For readers which incorporate biographies . , Jblographias of women in a variety 
of roles are included* v . ^ / 



Th i s materraf;; i s^rapr f rom Sel f-Study Gu ide to Sexjsm In^ Schbol s. , prgpared by 

-d^cf 1 1 on . donim f:t tee of Pennsy 1 vanians for Women s R i ghts T Permi si Iqn gran te^ to ' 
rfephlnt by 'Nri Rights and Pennsylvarila pepat^nient of Education 



GUIDELINBSFOR 

IMPROVING THE IMAGE OF WOMEN IN TEXTBOOKS 



Scott, Foreiman and Company - 

Sexism refers to all those attitudes and actions which relegate women to a second- 
ary and inferior status in society. Textbooks are sexist if they omit the actions and 
achievements of women, if they demean women by using patronizing language, or . 
if they show women only in stereotyped roles with less than the full range of -human 
interests, traits, and capabilities. 

Textbooks should treat women as the equals of men. Although in the past women 
were regarded as inferior, they were not and are not inferior people. The sexistat 
titudes of the past should not be reflected in current publications. 



GENERAL GUIDELINES FOR TEXT AND ILLUSTRATIONS " 

The actions and achievements 
of women should be recognized. 

' The contributions of women to pontics, the sciences, the arts, and other fields often 
thought of as being provinces of the male only should be presented and explored. 

The works of female authors are too often omitted from anthologies. When compiling 
or revising such texts, editors should actively search for material written by women. 

. Females should be included as often as males in math probfems, spelling and vocabulary 
sentences, discussion questions, test items, anci other exercises. Very often the overall 
tone of a book is sexist because males are more frequently mentioned in exercises or 
because the exercises present only stereotypes. 

Although many factors determine the contents of textbooks— authors, permissions, 
space, time, money, the market, etc. -these limitations should not be used to exCuse 
bias, prejudice, or insensitivity. 



. . ^ Women and girls should be given 
the same respect as men and boys. 

■ 'Writers, editors, designers, and illust^ ^ors should make sure that both male and female 
readers feel that a publication is dire^-ied to them. 
< ^ „. ' 

Whi.le individual girls and women may be portrayed as comical, stupid, fearful, or 
followers of ma/e initiative, such material should be scrutinized carefully in the context 
. of the book asra whole to ensure that contempt for wame^i as a group is not inadveft^ 

ently being fostered. For example, writers should taKe care that a lOke about a woman 
^ ■ / 7 ' 

' • i 



This material is reprinted from Guidelines f or 1 1 -^prov i nci the Irndqe of Wonen in 
Q textb ooks , Glenview, IL: Scott, Foresman, and cV^pany, n72, 
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who is a bad drivfer, a shrevyish mother'in'law, financiilly mept, ttc. does not prisent 
^' these qualities as typical of women as a group. Girls and^ women should not be shown' 
as mort fearful of danger, mice, snakes, and insects than boys and men are in similar 
situations. * 

Womtn and girls should not be shown as unworthy piople when they do not conform 
to male standards. Males should not be viewed as having a monopoly on ability to judge 
what is interesting or worthwhile. . 

. Although women are a majority of thi American population, in many ways their history 
has been that of a minority group. Because of past discrimination, the same care must be 
taken in portraying women as in portraying blacks, Puerto Ricans, Chicanos, American 
Indians, and other minorities. 



AbiUtiei, traits/interesti, and 

activities should not be assigned on the . ^ 

basil of male or female itereotypes. 

■ / ■ 

One reason often cited for thf overwhelming percentage of selections by or about males 
in literature and language arts texts is that boys will read only stories about boys, whereas 
girls will read anything. If females were not depicted as passive, lackluster, sweet but 
senseless drudges, both boys and girls would Jind them more interestmg. Few boys have 
rejected Alice in Wonderland or The Wizard of Oi because the main characters are girls. 

Ftmales as vyell as males possess courage, physical strength, mechanical skills, and the 
ability to think logicatly. Males as well as females can be fearful, weak, mechanically 
inept, and illogical. Females can be rude, intractable, active, or messy. Males can be 
poUte, cooperative, inactive, or neat. Because such characteristics are shared by maies 
and females in reality, textbooks that classify them as "masculine" or ^'feminine** are 
misrepresenting reality/ 

Both men and women should be shown cooking, cleaning, making household repairs, 
doing laundry, washing the car, and taking care of children. Both men and women 
should be shpwf^ making decisions; participating in sports; writing poetry; working in 
factories, stores, and offices; playing musical instruments; practicing medicine and law; 
serving oh boards of directors; and making scientific discovecies. 

Children often confor^m to the standards of their peers because they fear ridicule, 
ff only boys are encouraged to be active and competitive, girls with these inclinations 
may l^arn to stifle them, If only girls are encouraged to express openly such emotions 
as fear, sorrow, and affection, boys may feel reluctant \o express these emotions, 

Both men and women have much to gain from the elimination of stereotypes. Text 
books which avoid male and female stereotyping will more accurately represent reality, 
encourage tolerance for individual differences, and allQW more freedom for children 
to discover and express their needs, interests, and abilities. 
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RECOMMfNDATIONS FOR AVOIDING SEXIST LANGUAGE 



The omission of women 



Terms and titles which uie ^'man'' to reprtsent humanity have the effect of excluding 
women from pgrticipation in various human activities. It is usually easy to find some 
other way of es^pressing the idea. 



EKAMPLaSOF SEXIST LANGUAGE: 

early man; Neanderthal man; When 
man invented the wheel , _ ; History 
of the Black Man in AmBfica: Man and 
His World 



POSSISLi ALTERNATIVES 

early humans, early men and women; 
Neanderthals, Neanderthal men and 
women, When people mvented the 
wheel . _ ; History of Black People 
in AmBfica: World History 



Occupational terms often ignore the existence of women workers. Use terms that reflect 
the actual composition of a group 



EXAMFLiS OF SE X IST LANGUAGE 
busrnessmen. congreismen; marlmen; 
reparrmen. etc= when women^re part 
of these groups 



P.OSSlBLi ALTERNATIVES 
businessmen and women, business ptople. 
members of Congress, congrissmen and 
women; mail earners; someone to repair 
the ... . 



Males are often chojen to represent "typical" examples, thereby excluding women from 
the reader's thoughts. There are many ways to include women in such examples. ^ 



iXAMPLES OF SEXIST LANGUAGE 

the common man, the man on the street: 
the man who pays a property tas<; the 
typical Amenean _ , he. the motorist 

. . he . 



POSSIBLE ALTiRNATlViS 
ordmary people, the person who pays a 
property tan, one who pays a property . 
typical Amerrcans. motorists . . . they, 
the motorist ... he or she 



Wherever possible avoid the use of "he him'^ referents. Substitute "he or she," "her or 
him," or a synonym for the noun. It is often preferable to use a plural sentence 
followed by the pronoun "they." 



The demeaning of women 



Avoid constructions implying that women, 
deperident on male initiative, 

EXAMPLES OF SEXIST LANGUAGE 
The ancierit Egyptians allowed women 
considerable control over property. 

A ilave could not claim his wife or chil 
dren as his own because the laws did not 
recognize slave marriages, 

the farmer and his wife; a homeowner 
and his farhiiy 



because they are women, are always 

POSSlBLf ALTERNATIVES 

Women m ancient Egypt had considerablr' 
•control over property 

Slave men and women tried to maintain 
family,relatJonships, but the laws did not 
recognize slave marnagei 

a farm couple, hDmeowners and their 
children 



0 



Writirs often judge women^s achieviments by standards^iff©rint from those by which 
they Judge mtn's. This Is necessary in some prof tssipfTif Sports whert the sartie standards 
do not apply. Kowtvsr, in other areas one 'i sex does not affect one's cftmpttenci, There^ 
fore, writers should avoid constructions that place woman in a special class. Words like 
"giri" ''young woman/^ 'woman/' 'lady/' and '^gal" often subtly denigrate womefi's 
achievements. They should be used only when their counterparts "boy/' "young man/* 
''man/' "gentleman/' and "guy*' would be appropriate In referring to a male. 



iXAMPLiSOF StXiST LANGUAGi 
Arthur Ashe is one of the tfiit tennis 
players in America today, and Billie Jean 
King is one of the best women players. 



POSSlBLi ALTiRNATlViS 

Arthur Ashe and Billie Jean King are 

among the best tannis players in America 

today. 

Arthur Ashe is one of the best male tennis 
players in America today, and Bilhe Jian 
King.is one of the best female players 



Mirie Cutie did what few people-men or 
women=-e©uld do. 

Mary Wells Lawrence is a highly successful 
woman advertising executive. 



Marie Curie did ^^hat fpvy people could do. 

Mary Wells Lawrence is a highly successful 
advertising executive. 



in some cases, it is necesMry to refer to a woman^s sex, as in the sentence: "The works 
of female authors are too often omitted from anthologies/' However, if possible the 
reference should be made with the aid of feminine pronouns, as in the sentence: 'The 
doctor walked into the room and put her bag on a chair next to the patient's bed/^ 
Such terms as "woman doctor" or "female executive" are only acceptable where it is 
impossible or too cumbersome to indicate the person^s sex by the use of pronouns, 

A patronizing tone toward women must be avoided. References to a woman's appear 
ance and family should be avoided unless it would be appropriate to refer to a man's 
appearance and family In the same context. 

POSSIiLi ALTiRNATlVEi: 
the profeisor . . . she, woman professor; 
the pilot . . she, female pilot; women, 
the woman; men and women 

Galileo was the astronomer who discovered 
the moons of Jupiter. Maria Curie was the 
chemist who diicovered radium, 

Galileo was the handiome astronomer who 
discovered the moons of Jupiter. Marie 
Curie was the beautiful chemist who dis^ 
covered radium. 

, The candidates were Bryan K WiUon, 
, president of American Electronics Inc 
. sind Florenee Greenwood., credit manager 
for Blooniinghill*! department store 

The candidates were Bryan K. Wilson, a 
handsome, silver-haired father of three 
and Florence Greenwood, a pert, blonde 
grandmother of five. 



EXAMPLii OF SEXIST LANGUAGi: ' 
lady professor; girl pilotr the ladies 
[unless ''gentlemen** is also used] , the fair 
sex, the weaker sex; the little woman; 
men (anGH^omen) 

Galileo was the astrDnornef who discovered 
the moons of Jupitar. Marie Curie was the 
beautiful chemist wtio discovered radiumi 



The candidatei were Bryan K. Wilson, 
president of American Electrorties, Inc, 
and Florence Greenwood, a pert, blond© 
grandmother of five. 
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Sex-roii stsreotyping 



Editori and authors should bs cautious when they assign certain activities or roles 
to people purely on the basis of sex. Many such assumptions nnisripresent reaiity and 
ignore the actuat contributions of both lexes to the activity or role. 



iXAMPLii OF SEXIST LANGUAGi: - 

jn New England, the ty^cal farm was so 
small that the owner and his sons could 
take care of it by themselvei. 

Children had once learned about life by 
liitening to aunts, uncles, grandparents, 
and the wise men ©f their town or 
neighborhood. 

Personal symbols are small, personal 
objects or possessions that have parttcular 
associations for their pwner. To a woman, 
for example, a pressed flower might recali 
a dance she attended many years ago. A 
boy might keep a cracked baseball bat 
because it reminds him of the time hi hit 
the winning home run. 

Write a paragraph about what you expect 
to do when you are old enough to have 
Mr. or Mrs. before your name. 



POSSlBLf ALTiRNATlVES. 

In New England, the typical farm was so 
small that the family members could take 
care of it by Lhernseives. . 

Children had once learned about life by 
listening to aunts, uncles, grandparenti, 
and the wise people of their town or 
neighborhood. 

Personal symbols are small, personal 
objects or possessions that have particular 
associations for their owner. To a parent, 
for example, an old toy truck might serve 
as a remmder of a boy vyho has grown up. 
A girl might keep a broken tenmi racket 
because it reminds her of a hard wgn 
championstitp. 

Write a paragraph about what you would 
like to do when you grow up. 



(Sample ipelling •xerei^ies) 

Al listened pa f/#nf/^ to the ladies chatter. 

The BM srenogrBphBr got a job as a 
stewardess with an airline. 



Al \\%tene6 parientiy while the women 
talked 

The ex^stenograph&r got a degree m 
accounting. 



Care must be taken to avoid sexiit assumptions and itereotypes in teachers' mahuali 
and other teacher aids. 



EXAMPLES OF SiXIST LANGUAGi 

Hammers and scissors are gogd eye^hand 
cuor^inators. Hitting the nail instead of 
the thumb is a triumph for the boys. 
Cutting out paper dolls and their gar 
ments is good for the girls. 

The boys like action stories, and both 
boys and girls like animation and cbmedy. 
Girls will read stories that boys like, but 
the boys will not enjoy '*girhsh'* stories. 



POSSIBLE ALTtRNATlViS 

Hammers and scissors are good eye hand 
coordinators. For a child, hitting the nail 
instead of the thumb or cutting out a 
recognisable shape is a triumph. 

Most children like action, animation, and 
comedy m stories. Some children, how 
ever, will enjoy lighter or more sentimental 
tyDes of reading materials. 



If, after careful consideration, an editor finds it desirable to use selections that contain 
sexist attitudes, these attitudes should be discussed, in accompanv.ing descriptive material 
or discussion questions. Otherwise the text will convey to the reader the impression 
that sexism is socially acceptable, rather than, a form of prejudicr or a \mk of sensittvliv. 
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HOLT, RINf HART 4NP WINSTON 
SCHOOL DiPARTMiNT 



GUIDELINES FOR THE DEVELOPMENT 
OF ELEMENTARY AND SECONDARY 
INSTRUCTIONAL MATERIALS 

The Treatment of Bex Roles 

Bfcausf educacional maierials irifluenc^ the de- 
vfiopment of the acticudes students cany into 
adult life J Holt, Rinehart and Winston considers 
it important that the values and societal roles 
sugfesced in instrucnQnal materials be positive 
ones, and that they be as free as possible frofn 
biasj stereotypes, and career*role restriction. 
Both men and women should be portrayed in 
such a way as to build posicive images and 
foster mutual respect for both the group and the 
individuals in that group. Textbooks, supple- 
meritafy material Sv^f^d =audio=vrsumi pro ducts 
should be carehjily developed to contfibute to 
a student's forming. of a positive self-image and 
a positive, respectful image of others. 

Children absp/b more fubliminallv than 
authors and editors may realize. It is therefbre 
necessary that we develop sensitivity to bias 
in .educational materials, both to correct in- 
equities that exist today, and to prepare chil* 
dren for the world fhey will enter when they fin- 
ish their education^ 'An editorial slant which 
assigns a particular societal role or set of val^ 
ues to a particular group of people is a forni of 
bias, and should be- viM^ed as potentially 
damaging, / 

Children will be exposed to role models 
that allow each one the greatest possible oppor- 
tunity for full development as a person, 

h ROLE MODELS 

The traditional roles of women in society as 
homemakers and in the areas of chiid-reafing, 
education, nursing, and the arts are both valu- 
able^ and vital to the life of the society. No ef- 
fort should be made to downgrade or dispafape 
these fc>lc^. Rather, an effott must be made lo 
expand the role^ of both sexes, to include men 
in nurtuf ing^ and home ma king activities and, to 
include women * in area s such as business and 
.science.'. An un ha la need assignment of such 



fftl^c^^d^s a disservice to both sexes, Children 
should sei? people of both sexes in a variety of 
activities and rqles so they can identify with 
those models and thus develop their own indN 
vidual talents and preferences to their best 
advantage, 

A. Ulustrations should reflect variety in 
occupation and dress for both men and women. 
It is not necessary to depict a woman in a dress 
and apron or a man in a business suit with a 
briefcase for them to be recognizable as maJe. 
and female, 

B. In view of the projection that 90% of 
all women will work outside the home at some 
time m their lives,* women are not to be stereo= 
typed as "housewives" continually engaged in 
housework. Where women are represented as 
mothtrs, they should be shown, whenever pos- 
siblCias having other interests=-work, hobbies , 
sports, etc. 

Men are to be shown participating in a 
variety of domestic chores, such as cooking, 
sewing, housework, child-rearing, etc. Care 
should be taken ^o avoid implying that they are 
inept ai these activities or that to do them is 
demeaning. It should not be implied that a man. 
who engages in domestic thores is "henpecked" 
or e ffeminate ; 

D. Some single-parent families will be in- 
cluded with both men and women as head of the 
household. 

E» Both sexes should be allowed a full 
range of emotional expression. Sensitivity to 
the needs and wants of others will be stressed 
as desirable. Men should not be shown as need- 
ing to resort to violence, nor women to tears, to 
achieve an end. 

F, No job or hobby should be shown as 
reflecting on the masculinity or femininity of 
the people who pursue it. Thus, ha irdressing, 
truck driving, nursing, and woodworking should 
be shown as legitimate pursuits for members of 
both sexes. 

Gi Care is to be taken in the portra\'al of 
. children. Girls should not always be shown in 
dresses, plaving "house," or deferrinp to bo\"^. 
Childre'n of both se^es will be nhnt^n plavinc 
^3Eh all kinds of toys, bo\'R should nor be limji- 
to "active," ''agfiress.ivc- " iQ\ b and pifiS to 
dolls and "passive" tovs. 



This material is reprinted from The Treatment of Sex Roles , 
hart^and Winston, 1975* 

er|c • ^s^'^ 



New York: 



Hoi t , 



R i ne-" 



H, A balance is to be maintained in the 
use of fok models in exercises, examples, all 
text materials not conerolled by outside copy* 
fifhi, and both researched and commissioned 
visual macerlals, 

1* Specifically, women and jirls sometimes 
should be described or shown 

a) Involved in Gompecitive team sports 
such as baseball and soccer 

b) actively engaged in construction and 
repair — ^woodworking, building, mechanical and 
electrical work 

c) as leaders 

d) in investigative and analytic attitudes 
— ^eolleciing and analyzing rocks and minerals, 
studying reptiles and insects, doing math prob 
lems 

t) exhibiting courageous an3 fearless 
attitudes 

f) working in a variety of jobs and ca- 
"—^^/^'fJ^ 1 and factories X as do ctois ^ 

lawyers, cab drivers, stockbrokers, telephone 
installers, housepainters, engineers, research' 
ers, pilots, ship personnel, etc. 

g) as larger, heavier, physically and emo- 
cionally stronger, and more aggressive than the 
men or the boys around them ' 

2. Similarly, men and boys sometimes should be 
shown 

a) playing and working together in non- 
competitive settings— doing a puzzle, planting 
flowers, shopping, etc. 

b) involved in homemaking activities and 
using t.he i'mplements of such activities— cook- 
ing, cleaning, weaving, etc, 

c) interested in "soft" things— fabrics, 
butterflies, daydreaming, babies, flowers 

d) enjoyif^^ sense of order— cleaning 
things up, making things neat, paying attention 
to personal appearance and hygiene 

6) as followers jj 
t) as interested in music, danaing, an, 
fantasy, poetr)' \ 

i) working as assistants^ secre^ries, 
telephone operators , elementary school nbchers, 
airline cabin attendants, practical nurses\etc. 



46 



^^"'BY^FMi»<'J/?2 '^'''■"''■^'^N °P INSTRUCTIONAL MATERIALS ' ' 
BY MEMBERS OF THE LEGAL COMPLIANCE COMMITTEE - 

'* ^a'e and Female R»l.. - gd. Code 92i*0(a), 92i»3(a) 

cM?f "Jlrdlesrof^ Individual development and self-esteem of aaeh 
people Ir"n ^aU [^,;^=f["^f ^t.rUH, when they portray 

women and men. g i r 1 s anS h^vf • . " ' • P°^t^ay 

tional, and behlvlorarflJuL- '"^ ^'^^ ^^--'ety of oecupat iona 1 . emo- 
of the r hLn po In^a ' " P-i-tlng both se^es in the full range 



S::?vi-=orin--fjr':^^ f-^:: :^'f n^t%- 

iOo references to women indicate that their talents 
mfe^? ofthf; % activities are inferior to those of 
mert/ Or that they are incapable of handling a sit- 
^flt.on without a man's assistance? For example, 
■^here should be no labels such as "old maids," "fish- 
wives." "henpeckers." or "woman driver," or Petoris 
s.ch.as "she's only a girl" or "what do .you expec 
from a girl?" Such references constitute adverse 
retlections. See discussion in "Limitations" on page 1.) 

'f'^a;:°thf rlmaf^^er^-'iS: ^ri^erifs^^:?] f^b^^^'' 
percent compliance on each onrif^ot Essentia? tfa "yes""vo e"'"' 
fs lla^ fnt'^y rfP'-"?"'^ a value Judgment, and unless the decency 
IS flagrant, fa i 1 ure i n ,one criterion should not disqualify the ff^m 

IT^al^J^-'' '° ' reasonable^ ee. Cr ^ria 

« through #7 m particular may be Judged as a group where n an 

:hS:ing'o^ one cntenon may com^ens^te f^a^oorer 



<^«nLf' "^'/^-f'^'' generally or incidentally reflect 

contemporary American society, regardless of the subject area 
must contain references to. or illustrations of males and female, 
approximately evenly, except as limited by accu;acy' 

(This criterion is largely self-explanatory. It applies 

to those materials m which the gender , of persons referred 
Ha?' such""'"'''' t° the purpose of the mate- 

reader ) " ' °' ^^^"^ textbool<. or a general 



Reprinted f rom "Gu idel fnes for Evaluation of Instruct iona T Material for 
w?th ;he"er:?'.^'' 'T'V ^1''"' I rements of the EducatJon Code" (,976) 
P iLworkrind ° -^^ California State Department of Education, CurrTcu urn 

frameworks an^ Instructional Materials Selection Unit. 



Mentally and phyifcally activet creative, problam'^sol ving rolesp 
and success and failure In those roles, should be divided approKi 
mataly evenly between male and female characters* 

(it IS Important to look for instances in which females, 
both girls and woman, are involved in mentally and phys^ 
Ically active, creative^ problem^sol vi ng roles-^such as 
conducting a science experiment, participating In sports, 
repairing a broken object, building a bookcase-^-that are 
all too often depicted as malf or iented, and determine 
whether such instances occur in a fair proportion to 
those involving malas* 

The consequences of activity undertaken by males and females 
must be observed. Positive or negative results can come 
from the undertaking of. any task* A pattern of positive or 
negat i ve .^esul ts ^ perhaps most simply defined as success or 
failure, should not emerge as correlated with lex. It is not 
suggested that all characters succeed at all times. However, 
the ratio of success to failure must be approKimatel y the 
same for f ema 1 e characters as for ma 1 e characters . ) 

Emot ions-^for example, fear, anger, agg/ression, eKcitement, or 
tenderness-"Should occur randomly among characters regardless of 
gender* • 

(All people are capable of, and susceptible to, all 
emotions, and the idea that only females cry and only 
males fight is an inaccurate projection of reality. 
This is not to say that Instructional materials must 
consistently depict males and females in reversed emotional 
'roles, ^valuators should, however, be aware of the tend" 
ehcy to stereotype emotions. If any pattern appears, such 
as only females expressing fear or tendarness, or only 
males expressing angerp the material does not meet this 
critarron.) 

Traditional activities engaged in by charadters of one sex should 
be balanced by the presentation of nontradi t ional activities for 
characters of that sex* 

(*'Tradl tional'^ In this criterion refers to activities which 
are generally considered appropriate for persons of one sex. 
For instance, women cooki ng , sewing, or cleaning; men working 
in employment outside the home* boys playing baseball; or 
girls playing with dolls. The instructional materials cer- 
talnly need not exclude suah activities. They should bal* 
ance such portrayals with their oppos i te-^nont rad i t lona 1 
activities for such persons. Examples might be a boy read- 
ing or at quiet playg a man seeking help solving a problem* 
Adults of both sexes should be portrayed in domestic chores, 
recreational activities, and creative endeavors whenever 
these act 1 vi t les. are portrayed in the materials. Balance 
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IS achieved when instances of tradltiop^l activity can be 
shown in fair proportfon with instances of nontradltional 
actii^ity. The evaulator should make a qualitative judgment 
about the competing portrayals. For example^ a single 
lustration or a short poem which is nontradltional is quan^ 
tititively overbalanced by a ten^page story involving a 
traditional activity. However, the story would still be 
acceptable If the poem has an educational effectiveness or 
impact equal to or greater than that of the story.) 

If professional or executive roles, or vocations, trades, or other 
gainful occupations are portrayed , men and women should be repre^ 
sented therein approximately equal ly* 

(This criterion is relatively self-explanatory. Its pur- 
post is to expand the portrayal of occupational roles of men and 
wom^n and enable children to Identify with all fields of 
enterprise, regardless of sex* 

Evaluators should ensure that Ins tJ'uct lonal materials indicate 
an equally wide variety of vocational choices for man ^nd women, 
measured by the number of vocations in which women are depicted 
compared to the number in which men are depicted. Disproportion- 
ate numbers of women portrayed in a particular vocation should 
Indicate that the material requires careful scrutiny for compli- 
ance, 

Miny profess ions (for example, medicine, law, engineering, and 
binking) are typically portrayed as male-dominated. Evaluators 
should ensure that women are depicted In such professional roles 
approximately as often as men. Whether such equality is achieved 
Cin most easily be ascertained by a simple head count comparison 
of male and female main and background characters portrayed In 
professional roles* Women should also be presented in executive 
pes It lons--as business executives, officials, and admi ni sti^p-^ers , 
for example--as often as men are. Similarly, women should be 
preiented in skilled occupations such as building and other tech- 
nical trades,) 

Where life-style choices are discyssed, boys and girls should be offered 
an equilly wide range of such aspirations and choices. 

(Various occupations and various life stylei--marriage, remaining 
single, raising chMdren or not doing so--should also be cast In an 
affirmative light. A child should not fearn that women can, and do 
work outside the home, but are unhappy, tired, or too busy to enjoy 
life If they do so. Fantasies and dreams of children for their own 
futures should not be sex-stereotyped . ) 
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Whenever a material presents developmenti In history or current events 
or achievementi in art, scienee, or any other field, the contrfbut ions 
of women should be included and discuised when hlstoricany accurate. 

(This criterion is designed to prevent a continuation of the 
common practice in instructional materials of failure to give 
sufficient attention to the achievements of women In all fields 
of endeavor which are discussed. In the development of any field, 
the Qontrlbut ions of women can generally be accurately included. 
Women have, because of the bias in our culture, generally been less 
esteemed and less recognized, no matter what their field, than 
men who made comparable contributions. 

The criterion doei not* set out specific requirements, However, 
if biographies are included in the material, biographies of 
women should be presented, Evaluators will find that materials 
which simply ignore half the population of any nation are not 
acceptable. ) 

1. 

Imbalance or inequality of any kind, when presented for historical 
accuracy, should, In the student edition of the instructional 
material, be interpreted In light of contemporary standards and 
cl rcumstances . 

(Failure to meet the criterion set forth In 8 is justified 
only by the need to be historically accurate. When refer- 
ences to women are omitted, their absence must be discussed 
and questioned In the student edition, w i th part i cu lar em= 
phasis on the historical forces which have iGceated the In- 
^ .^quality^ the change in the situation based on present cir- 
cumitanceSj and the necessity for continued efforts to make 
equal opportunity a reality.) 

Sexually neutral language--for example, "people,'* "persons," "men 
and women," "pioneers,** -'they'^^-shou 1 d generally be used. 

(The standard here Is basically objective and easy to measures 
Does the material Indulge in male references so as to exclude 
females as partiGlpants In society? It is left tQ the eval- 
uator's discretion to determine when there are extenuating 
circumstances, such as adherence to grammatical rules or the 
requirement to convey the author's intended meaning.) 
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